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ABSTRACT * . 

During the 1982-83 school year, the Sheridan , County 
School District implemented a 4-day school week alternative schedule. 
The alternative schedule was approved by the Wyoming State Board of 
Education on two Conditions. Fitfst, the State Attorney General must 
affirm the .State Board's right to permit alternative scheduling. 
Second, an outside evaluation of the approach must be made. The 
services of the Nqrthwest Regional Educational Laboratory were 
contracted b^ the District to plan and conduct an impartial 
evaluation.^ The overall purpose of the evaluation was to provide^, 
information which would *be of value in weighing the advantages and 
disadvantages of the alternative schedule/The most apparent effect 
of the four-ddy schedule .was the generation of interest, enthusiasm 
and support" for quality schooling on the part of all segments of the * 
educational community--par§nts, teachers, students, ,and 
administrators. While the findings hint at benefits to be realized 
from the Sheridan plan, neither positive e nor negative outcomes in 
student achievement could be* shown. The community impact was spli.t: 
most parents saw Fridays as positive opportunities fox family 
activities, but families where botl\ parents were working and the. 
children were of elementary age viewed the four-day week negatively. 
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PREFACE 



The purpose of this report is to summarize the results of 
an evaluation of the four-day school week alternative schedule 
implemented by the Sheridan County School District Number One 
West in Ranchester, Wyoming during the 1982-83 school year". The'- 
use of alternative school schedules has recently drawn attention 
as both a method of reducing costs and enhancing instructional 
flexibility.' Studies conducted in a number of rural schools in 
Colorado, New Mexico/ Washington, Minnesota, New Hampshire, 
Maine and other states have demonstrated the advantages and 
shortcomings of the approach.. During the 1982-83 school year,, 
'the Sheridan County^ Schbol District Number One Wiest instituted a 
four-day school week schedule. The alternative schedule was 
approved by the Wyoming State Board of Education on two 
conditions. First, the State Attorney General must affirm the 
State Board's right to permit alternative scheduling. Second, 
an outside evaluation of the approach tfust be made to collect 
information and conduct critical analyses to demonstrate that 
the merits outweigh the shortcomings. ' 

•The services of ' the Northwest Regional Educational \ 
Laboratory of Portland, Oregon were contracted by the District 
to plan and conduct an impartial evaluation. The plan was 
developed during an onsite visit on September 2 9 -October l\ 
1932. During the visit discussions were held with school staff, 
administrators, Board membets and parents. In addition, a 
review was made of the research literature and State Department 
of Education opinions to further identify potential areas of \ 
inquiry. The evaluation plan detailed the specific questions to 
be answered and methods to be employed in conducting the 
evaluation. 

, » ~ ■ ' . ■ 

A second-site visit was conducted on December 6-9,, 1982 to 
ensure that data collection procedures were being used as v 
planned. A third visit on May 9-12, 1983 was conducted to ' 
collect onsite information for the evaluation. 

The overall purpose of the* evaluation is 'to provide 
information which would be of value in weighing the advantages 
and disadvantages of the alternative schedule. The District was 
faced with the 'decision of whether or not to continue the plan 
in the 1983-84 schqfiQ^ year .* Since the iss*ie is 
multi-dimensional, the evaluation report attempts to answer 'a . 
number of 'questions concerning the approach. The report cannot, 
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*A State Supreme Court Ruling caMred for ,the return of the District to the 
five-day school week schedule baraed on the interpretation of State 
Standards concerning length of Vxhe school year . The ruling, however , had 

. no bearing on the question of effectiveness of the schedule . 



however; provide an unequivocable answer to the ultimate 
decision of continuation. ; .This decision must rest with the 
administration, Board and patrons of the^ school district, the 
report has been organized around a serieV of 14 evaluative 
questions ., For dach question, the source (s) of evidence and- 

findings of the evaluation are provided. 

« *• 

The 1 evaluation process entailed an enormous effort 
requiring the cooperation of many agencies and /individuals, 
these efforts are sincerely appreciated. In particular, the 
assistance of Carleen O'Connell of the Laboratory in helping 
plan and implement the evaluation, the determination of the 
School Board to gain a fair and impartial appraisal of the 
approach, the patience and cooperation of thtf* school 
administration, faculty and staff in tolerating the data 
collection process and the Wyoming Department of Education for 
recognizing the value of a third-party evaluation. - - i 



Steven R. Nelson, NWREL 
June 1983 
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OVERVIEW . 

Sheridan; County School District Number One West is located'in the western 
one-^third of Sheridan County, of North-Central Wyoming. The administrative 
offices are located in Ranchester, which is approximately 125 mj.les south of 
Billings, Montana and 15 miles west of Sheridan, Wybming. The school district 
enrolls 843 students in two elementary schools, .two secondary schgols and one 

rural school. * 

• \. o 

... . .. o 

Sheridan County School District One West 
v E*all, 1982 Enrollment by School and Grade * t " 
(9/15/82) * 

4 

Grade Level 

• r Special 

School K123456789 10 11 12 - Education Total 

Big Horn 22 22 23 20 20 25 13 • , \l 146 

Elementary . 

Slttck "' 1*3 4 



Sldi 



Elementary » 

Tongue River 44 44 47 -40 35 58 49 3 3^0 

Elementary 

Big Horn . 28 21 ' ' 49 

Elementary 

Tongue River 53 49 * i02 

Jr. High 

Big Horn " ' 27 16 22 24 89 

Sr. High * * 

Tongue River * 34 36 30 33 \ 133 

Sr. High ■ « 0 



Elementary 66 66 70 61 55 86 62 
Total ' 



470 



Secondary Total 81 '70' 61 52 52 57 373 

GRAND .TOTAL 843 



The pistrict is managed by a five member ^administrative teara~four 
principals and a superintendent, along with a curriculum specialist jand 
special education supervisor. In. addition, the District;. employs 134 staff 
members i 



Sheridan County School District One West 

♦ . Fall, 1982 Staffing Summary 

• * 

Big Horn . , Big Horn Tongue Rv. Tongue River * Slack 
Elementary Jr. /Sen* High Elementary Jr. /Sen . High Elementary 



Classroom 
Teachers 



16 " 13 

Other Professional 
Clerical Support. 
Instructional Support 
• Custodial 
Cafeteria 
Transportation 

'- — 9— 



18 



17 



19 

8 ■ 
• 9 
13 

11* 

9 



w In 1981, the school district began to explore the'eoncept of the four -day' . 
school week schedulers a* strategy for instructional improvement. After a 
review of ; the research, visitations to a number of schools which have 
implemented the alternative schedule, consultation with the educational 
commqnity and preliminary approval by the Wyoming Department of- Education, the 
District instituted a plan for the implementation and evaluation of the 
fdur-diy school week schedule during the 1982-83 school year. 

. Because: of the far-reaching changes which implementation of the four-day 
school week schedule could potentially effect, the first step of the 
evaluation planning process was the identification of the most critical areas 
in which inquiry should be made. Several sources of information were sought 



in identifying issues and priorities for the evaluation — the Wyoming Department 



of Education, the research literature on alternative scheduling and 
instructional improvement, along with the perceptions of school board members, 
administrators, teachers, and parents, Thb foous of attention of these 
sources are outlined on the following page* 

On the- basis of the foregoing, identified areas of inquiry, specific 
evaluative questions were identified as the basis of the evaluation plan. 
Because of the variety of information sources sought, it is felt that the 
evaluation questions reflect a comprehensive, balanced and fair basis upon 

K 

- , •» 

which to judge tt)e four-day school week scheduling alternative. 



• Table 1 — Cont'd , ; \ 

Areas of Inquiry and Their Basis for Study 




- J Participant Satisfaction ; " 
























• - Parent : . oT 


, x ; - 


X 


X. '.'* 


X 


.;•> x 


^ • Student - " ° 




X 


X „ 


" X 


X 


' Staff . 

■■■■■ . ; ■ ; • ■ • ' 


X 


X . 


X 


•.v--X: : ;.v'"; 




6 Spin-Off Effects / 












; ' ; Community impact 




X 


X .. 
s 


X 


x 


#rv leisure time use;'.'; j- 




x - 


X 




X 


• "' Extracurricular balance 




'■■ X 


".'■'/• 

X 


X '■■ 


X 


Cost . 












■ . / " 

• Transportation v V 


X 


X ' : 






Substitute teacher 




X 


x <, 


X 




# Food services 




X 


X 


X 


X 


m Startup costs " 




x 


X 


X 


: ;X : ' ; ' 


Implementation Plan 




x 


X 


X 


X 
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II. 
FINDINGS 



On the -pages which follow, the results of the evaluation -are presented in ^ 
response to 0 each of the fourteen major evaluative questions" established' in the 
evaluation plan. 
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A. What did the four-day school week ^ternative schedule entail in Sheridan 
County District One West? " 



The primary purpose for attempting an alternative scheduling concept us ihg 
the four-day week was to improve the quality of education in Sheridan County 

School District Number One West. In doing so, the District had three major 

. ■ • . . • ■ * . . • ' .... 

goals: , -j» ' * * . .. 

Goal 1: Improvement in quality of curriculum and instructional materials . 

Based on the lack of a K-12 ar ticulated program in Any 

curriculum area in the District, this area needed the utmost 

attention. On Fridays, building and District committees were 

provided blocks of time w /ork on developing goals and objectives 

for the academic areas, as well as course content at each grade ' 

Ipvel. They then researched and evaluated the best materials to 

v ■ 

augment the program. Some time was devoted on Fridays, for regular 
classroom teachers to work on specific core, subjects. Specialists, 
including ERC staff, worked on curriculum improvement in their 
specialized area. They also served as consultants toXthe regular 

" • •••• . . \ - ' 

curriculum committees. An updated and improved inventory of 

materials and supplies was planned District-wide. 

v . . 

■' ' 

Goal 2: Improvement in quality of instruction . ■ 

Time was spent on Fridays to have training for all staff in such 
* areas as productive thinking, planning and study skills, strategies 
to work with children with special r^eeds, learning and teaching ; 
modalities, < and other areas -in which the ins^ervice could be provided 



by District 'Staff members. The goal here wee to zero in on two or 
three high priority nejds and focus inservice in' these areas" 
throughout the year. .• •'"*•;' . ; ..■ *YY"Y v vY 

Research indicated that planning time is directly related to the 
quality of instruction. The District saw the importance of 
scheduling Fridays carefully to allow for some quality uninterrupted 

• . ' : * .' *' • '•' ' : ";. : .'v' :v '' ' : -;*"'""/~- "<^V^""X/ ; ^ -V""^ "'^""^ fK'C^'v^ 

planning time for teachers individually; in teams and by grade level. 



Goal 3: Improvement in quality of the learning environment . 

It was^ hoped that the schedule would reduce' a 
students arid staff by scheduling as many activities as ^ssible ori^^^^^^ • 
Fridays, by reducing the number of personal days for all staff a^r by 
encouraging parents and students to make arrangements for '^YY^Y? 
~ appointments outside of school on Fridays; 3 Y Y 

The actual learning time spent on any given subject, 
particularly at the high school level, was. increased • It was also 
felt that the approach would improve both teacher and' student 
attitudes. ••.'. : -v»l» 

**« .'•••••'*•.. ..■ :"■ •' .. 

* '■• : , : •' , ■.' '^YYY- 

SCHOOL. CAIJBNDAR 

On June 5, 1982 the State Board of Education " Y • granted permission 
School District Number One West, Sheridan Countyy to imp^ 

trial basis, a program that includes alternative school scheduling, provided, 
however , that any schedule thus approved meets the minimum annual .-• ciassri^:^ 
hours required by State statute and regulation." According; to Poiic:/;iD^YYY : ;< ; 



adopted by the 'Wyoming State Board of Education, July 20, 1980, - the minimum f > 
number of hours for kindergarten is 2 1/2 hours for a period no less than 175 
days; for. grades 1-6 is 5* hours of instruction per da 

days; for grades 7-i2 is a minimum of 6 hours of instruction per day for ar . ; 
period of Ho less than 175 days. • v -^V:^'" 

The school calendar for the 1982-83 year was developed with" the starting 
dajbe for students -on August 30, 1982 aud ending date on May 26, 1983. The 
intention was to develop an alternative schedule whereby four days per week % 
would be mainly academic instructional time and "the fifth day (Friday) would • 
be utilized for extracurricular activities for students , ^rentrteacher ^ ^ "Sr 
conferences, and inservices^f or curriculum and staff development r as well as 
planning time for certified staff members. Therefore , the 175 day 
instructional calendar was reduced to 1°44 days. In order to meet the State^ 
requirements of minimum number of hours, the minimum number of instructional 
days (175) was multiplied by the daily minimum number of hours, which equa3/ie$ 
437.5 hours for kindergarten, 875 hours for grades 1-6, and 1,050 hours for " V; 
grades 7-12. A calendar was developed based qn an 8:00 a.m. t to 4:00 p.m. : 
school day for grades 7-12, with 30 minutes for lunch— 7 1/2 hours times 144' 
days (number of Mondays, Tuesdays, Wednesdays and Thursdays, excluding 
holidays and vacations in the proposed calendar) . ThivTesulted in 1 , 080 
annual classroom hours for grades 7-12— exceeding the requirement by 30 hours. 

The kindergarten hours were set at 3 hours and 10 minutes per day on a • : 
half-day basis for 144 days, or 456 hours— exceeding the State requirement b^ 
18 1/2 hours. The number of. instructional hours for grades 1-6 is 7 hours £Jet 
day (the actual starting time,, ending time, and lunch times vary bety&en 
elementary schools but they all met the 7 hour instructional ■■ytime^piei:^\dayV'v-V^> 
guideline) for 144 ,<^ays or 1,008 hours— exceeding the State requirement by 133 
hours • ■■- V. : 



Sixteen education days (15 on Fridays^ 
workshops, inser vices, parent/ teacher conferences and a teacher check-out 
day. All certified staff members were required to be on duty : on those Jdays^ 
The school calendar for the 1982-83 school year as developed based on the. 
above information is shown on the following pages. y : 

There were no emer gency days byilt into this calendar . ' If an ^emergency 
should occur that made it necessary to close school, the cancelled day would 
be made up on the Friday of that week, (indeed, this was done several times 
during the year 'due to snow and facility problems. ) 



•DATES 



August 26 - Thurs, 



Sept . 



Oct, 



Nov , 



Dec. 



27 


- 


Fri. 


30 


- 


Mon. 


31' 


- 


Tues, 


1 




2 






Fri • 


6 


_ 


Mon. 


7 


- 


9 


10 


- 


Fri. 


13 


- 


16 


17' 


- 


Fri. 


20 


- 


23 


24 


— 


Fri. 


27 


- 


30 


1 




Fri . 


' 4 


_ 


7 




- 


Fri. 


11 


- 


14 . 


15 


- 


Fri. 


18 




21 *'■ 


22 


— 


Fri. 


25 




28 


2> 




Fri. 


1 




4 


5 




Fri. 


8 


— 


11 


12 


- 


Fri. 


15 


- 


18 


19 


— 


Fri.. 


22 


- 


24 


25 




26 


29 


_ 


30 ' 


1 




2 


3 




Fri. 


6 




9 


10 




Fri. 


13. 




16 


17 




Fri. 


20 




22 


23 




Jan 



EXPLANATION 



EDUCATION 
DAYS 



TEACHING 
DAYS ; 



District Workshop 
^Building Workshop ' 
First Day of School 
School 

School V 
In service Day 
Labor Day Recess 
School 

School 

Inservice Day 
School' 

School 



School 

Inservice Day 
School 



1 (7:30-12:30) 



1 (7:30-12:30) 



1 (7:30-12:30) 



School 



K 



School-; ■■ 

End of 1st 9 weeks (35 teaching days)" 

School 

Parent/Teacher Conferences 1* :•. 

School 



Schoo] ; 

Inservice Efay 
School 

Thanksgiving Recess 
School 

School 

inservice Day . 
School 

School 

School 

Christmas -Recess 



1 (8:00-3:00) 



1 (8:00-3:00) 



1 

1 . 



4 ' 
4 

4 

4 | 
4 

» 

4 
4 
4 

3 
2 
2 

4 - 

4 v 
3 



11 



20 



DATES 



EXPLANATION 



EDUCATION " 
DAYS 



te ACHING : 



January 


3 




6 


• School ' v ■ :'■ 


'* "*' . ■ ' ,; . 

" ' -e. ''■>':.:'} 




7 




Fri • 


Inservice Day . S 1 (8:00-3:00) . 






10 




13^ 


School - : •.• 






14 




Fri. 


Etfdr of 2nd 9 weeks (38 .teaching days) ; | 






17 




20 


' School "' : 'J'..-y s '\ 


"■'.; 4 




21 


- 


Fri . 


Inservice Day " .1 (8: 00- J: 00) 






.24 




27 


. School . . . ■ ,; 






> 28 


: 


Fri. 








31 




Mon * 


.'School ■ 




February 


1 




3 


School 






4 




Fri • 


— . ■ * 






7 




10 


School ^ ' • 


- - 4 ■ 




11 




Fri . 


y Inservice Day - ■ \ y 1 (8 : 00-3 : 00) 






14 




17 


School ■ \ ■" 


4 • 




18 


- 


Fri. 








21 


— 


24* 


School 






25 




FrjL • 








28 




Mon • 


School '«'-"'" 


1 • " 7 


March, 


1 




3 


School 


3* ' 




i 4" 




Fri . 








7 




10 


School s 


4 , : V ■ 




' 11 




Fri • 


Inservice Day \ 1 (8;00-3:00) 






14 




*17 


School A- - 


4 * . ;•;'/;. 




18 


- 


Fri. 


End of 3rd 9 weeks (36 teaching days) : - ^ 




- 


21 




24^ 


School 


4 . 




2-5 




Fri . 


Parent/Teacher Conferences 1 .. -\ / 






28 




April 


4 Easter/Spring Recess 




April 


5 




7 


School 


' 3 




8 




Fri • 








11 




14 


School , i 


4 




15 




Fri. 






- 


18 


- 


21 


School v 


4 




22* 


— 


Fri. 


Inservice Day 1 (8:00-3:00) 






*25 




28 


School 


4 , 




29 




Fri • 


- 




May 


2 




5 


School 


4 '-.'.,V; 




6 




Fri . 


Curriculum Development Day 1 (8: 00-3: 00 J- - 






9 




12 


School 


, 4 '. 


. - 


13 




Fri . 








16 




19 


' School - v 






20 


- 


Fri. 








2.3 




26 


.School ' . 






27 




Fri.T 


V,) End of 4th 9 weeks (35 teaching days) . 












-Teacher Checkout Day 1 (8:00-3:00) 





TOTALS 16 



144 



ERIC 



*6a April 25, 1983 the District returned to the regular five-day week 
schedule and continued on this schedule during the remainder of the year 
due to the State Supreme Court decision. 
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.V ' SCHEDULES 

'i • . . .. : .■ ■ ■■■ . ■ • ; .- . - ~- ■ 

In keeping with the District philosojfliy that each school has its own needs 
and flexibility, a certain amount of Variance within the general schedule was 
permitted from building to building as long as the required number of hour s^> ' 
set forth in the preceding section were niet« Following is a description of 
the schedules for the four mair^ attendance centers' within the District. 



Big Horn* Elementary ' ° * t , 

Kindergarten : 8:05 a.m. to 11:15 a.m. (3 hours and 10 minutes) . 

Grades 1-6 : 8:05 a.m. to 3:55 p.m. (7 hours and 5 minutes— this . 
- does not include a 45-minute lunch break) . 

* • * • - • • ' ' • • • • . - - ■ *« ■■" • 

* A 20-minute recess period (including the snack time) was provided in 
the mornings and a 15-minute. recess period was provided in the t 
afternoons fo>r kindergarten through grade* 6. 

The Big Horn Elementary day^is 20 minutes longer than the Tongue 
River Elementary day because the busses at" Tongue River Elementary 
arrive later \in the mornings and must leave earlier in the afternoons 
in order to get to the High School (in DaytorO at 8:00 a.m. and 4:00 
p.m., respectiVely. 



Tongue River Elementary . 

Kindergarten : Two sessions-- 8:15 a.m. to 11:15 a.m. and 

12:30 p.m. to- 3:40 p.m^ .(3 hours and 10 minutes each). 

Grades 1-6 : 8:15 a.m. to 3:45 p.m. (7 hours, this does not include 
a 30-minute lunch break) . 

A 20-minute^ recess period (including snack time) was provided in the 
« mornings and a 15-minute recess period was provided in the afternoons 
for kindergarten* through grade 6. 
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Tongue ftiver Junior-Senior High 

Grades 7-12 : 8:00 a.m. to 4:00 p.m. (7 hours and 30 minutes— 
•this does not include a* 3 0-minute lunch break) . 

Period 1 — 8:00 to 9:05 - ' * ' 

Period 2 — 9:10 to 10:15 N 
Period 3 — 10:20 to 11:25 ■ - 

Period 14 —.11:30 to 1:00 (includes 30-minute lundn„break) 
Period 5 —1:05 to 2:00 ... 
Period 6 — 2:05 to 3:00^ » , ./ 

Period 7 — 3:05 to 4:00 

Average class time will be 10 mindtes longer than the; 1981-82 school 

';' • ■ ' • : ."* year . , ■ . " " "'V. ' ' * 

As many extracurricular activities as possible were scheduled after 
school hours and on Fridays. "« V 

Big Horn Junior-Senior High ' ' ^ 

Grades 7-12 ; 8:00 a.m. to 4:00 p.m. (7 hours and 40minutes — 
this does not include a 20-minute lunch break). 

Period 1 — 8:00 to 9:10 ^ 
Period 2 — 9:14 to 10:24 
Period 3 — 10:28 to 11:38 ■ 

Period 4 — 11:40 to. 1:14 (includes two 20-minute lunch Breaks) 

Lunch A — 11:40 to 12:00 

Lunch B — 12:00 to 12:20 
Period 5 — 1:18 to 2:28 

TWIG — 2:28 to 2:46 
Period 6 — 2:50 to 4:00 

Average class time is 15 minutes longer than the 1981-82 school year. 

As. many extracurricular activities as possible were scheduled after 
school hours and on Fridays. 

A nutritious snack consisting of such items as juice, milk, fruit, 

raisins, graham crackers or cheese was served in the mornings in each 

elementary classroom (K-6) and .in the afternoon kindergarten session. There; 

was no charge for the snack. 




Certified staff were expected to be on duty f£om 7:30 a.m. until the 
busses leave the school property, Monday through Thursday. Inservice days 
were scheduled from 8:00 a.m. to 3:00 p.m. except on days of home football 
games where the workshop period was from 7:30 a.m. to 12:30 p.m. It was felt 

' ' ' ■ V . " 

»■ ^ 

that it would be better to have inservices on days, of home games and for a 
shorter time period and have the entire staff there than to have part of the 
staff gone to away games. This is a problem mainly during the football season. 

There is some variation in the classified staff schedules. Full-time 
custodians worked Monday through Friday, 8 hours per 'day for a 40-hour week. 
Secretaries worked Monday through Thursday and only on Fridays when the 
building principals felt they were needed. Bus drivers worked four days per 
week, Monday through Thursday, Some worked on Friday for activity purposes, 
but that was extra pay. Cooks and kitchen help worked four days per week, 
Monday through Thursday. Some hours were extended to provide additional snack 
preparation time. Teacher aides; instructional assistants and other 
paraprof essionals worked four days per week, 7:30 a.m. to 4:00 p.m., but they 
worked on Fridays if needed. The Central Office was open from 0:00 a.m. to 
4:00 p.m. every Friday, except for vacations. 

V 

PARENT ADVISORY COUNCIL 

■ ... 

** * 

A parent advisory council was formed by the Boartf of Education. The 
Council is^open to any parent of a child in the District who wishes to 
volunteer^ At the present time there are 12 members on the Council. The 
purpose of the Council is to serve as advisors to the Board of Education and . 
the administration on the alternative scheduling concept. The advisory 
council has been instrumental in developing a seven-page newsletter explaining 



the alternative schedule. This letter was sent to 'patrons in the District. 
The Council has also planned and made arrangements for a variety of activities 
for the students through the community on Fridays, i.e., Y.M.C.'A. swimming, 
lessons, community education classes, ,and library activities. * * 

EVALUATION PROGRAM T • . 



The evaluation of the Program is a very significant part of the alternative 

/ ' ; ' 

scheduling concept as it is being tried in Sheridan County School District 

Number One West. ^ 

A third-party evaluation system, comprised o£ an outside agency, the State* 

Department of Education and the local school district, was utilized to 

determine if the goals of the Program that the Board had identified are being « 

met, and to answer some critical questions in reference to the following seven 

areas : 

1. Data on^ pupil and teacher attendance, staff turnover, and student 
dropout or movement was collected. 

2.. Student progress. was measured. 

3. »A record of time-on-task, i.e., scheduling and content, was kept for 

comparative purposes. 

4. Expectations of both professional staff and, parents were assessed. 

h 5. Inservice' and other activities related to the professional growth and 
" development were documented.-' ^ 

* 6. Costs were analyzed and compared to previous years. 

7. Elementary childrens 1 attention span and fatigue was assessed. 



After reviewing four .proposals for evaluations from outside agencies, the 
Board of* Education -entered into a contract with the Northwest Regional 

Educational Laboratory of Portland, Oregon to provide the major function of 

■ ,* 

evaluating the* Alternative scheduling doncept as it operates ir\ the District . 

The State Department of Education also monitored the Program. This was 
done mainly through the State Department's onsite, indepth team accreditation 
.visit in November and a verification visit in April. 

In general, the timeline for the evaluation of the District's alternative 
scheduling program was: 

• Develop Evaluation Plan (NWREL) - 

• Pretest student achievement (District) 

• Develop staff development and inservice plans 
(District) 



October 1982 



November 1982 



Complete development and refinement of 
questionnaire, and interview forms (NWREL) . 



December 1982 



Conduct initial evaluation site visit to review 
progress and assure the data collection procedures 
are in place (NWREL) * • 



April 1983 



• Posttest student achievement (District) . * 

• Assess student attitude toward school at local and 
comparison sites (District) 

. Conduct teacher, staff, parent and student surveys 
(District/NWREL) 



May 1983 



• Conduct evaluation site visit to gather evidence 
(NWREL) 



June 1983 



• Complete analysis of results and prepare report 
(NWREL) 



B. Were staff and curriculum development efforts implemented as a result of. 
the new schedule? 




A curriculum enhancement model was designed and implemented by the 
b istr let — ■ The~ou tlirte~of "the™raodel • ;s~pr ocesses— and~par 'tiisl^ira^s^l^praVied 
in Table 2. "phase I (District Level Committee activities) of the model began 
in the District on Sept^pjber 17 for the Language Arts area. By May, ij|a8e"F' 
essentially had been completed, with only the staff and Board presentations 
remaining to be done. Phase' II and III (Building Level Committee activities) 
are planned to be initiated next year, followed by Phase IV in the third 
year. Thus, a curriculum development effort was initiated by the District as 
part of the Program nodel-. 

Th e goals f o r staff ( tever:topinent~w^ the DlTstrict, as 

outlined below: 

1. District -level Curriculum Development . •-^ ; V V 

a. Focus on Language Arts, Gifted and Talented, and Guidance 
Committees at the District l&rel.? They will proceed to develop 
curriculum according to a,District model. - / 

b. Continue committees such as Health, Vocational Education, Music 
ahd. Environmental Education at the building level . 

• • • ■ • .v ■ ■ • • ■ . "• 

c. Require 'each building, by grade level or department, to write a 
building outline of what is now being done in each curriculum 
area. ' " " . " .. • 

2. In-service Training V 

a. . Place an emphasis on writing skills development. , : .. 

Jb. Conduct learning "styles and adaptive P. E. workshops. 

c. Schedule other in-ser vices such as study skills and time 

management fbr the Pall of 1983. r ' ■ 



d. Schedule in-service meetings for support staff, personnel. 

e. Schedule optional language arts workshops on specific topics such' 
as spelling or poetry, daring building time or after school.. 

3. Meetings .V 

a. Conduct Special Education staff meetings on. a monthly basis. / - 

b. Allow Friday building time for Talents Unlimited presentations, ; r 
for building^ curriculum, for teacher planning time , and for staff 

* meetings which, relate to the aff ective domain. 

The fact that the District quickly encountered the need to prioritize its 
(Staff ? development and curriculum^development goals Is in itself evidence of 
the scope and ^intensity of professional improvement activities being 
attempted. Because of the novelty, enthusiasm and opportunity for renewal, ;^ ; -v^:v- 
the District tried to accomplish tog much too soon. * As a resultir^a more ^^^^ ^ ' ' ? 
realistic pace had to be adopted. The inservice schedule for the 1982-83 year i 
is summarized in Table 3. As can be seen in the table, a variety of 
~j~nstxucrrtora Ih~additioh, training opportunities were 7 

also provided for classified staff. As of March 18, more than 2,434 person 
hours were devoted at the building level and 2/459 person hours were devoted 
for District-wide activities involving staff training and curriculum ~ 
development. Indeed, these efforts have continued on an intensive basis into 
the summer months. Additional time was devoted by the curriculum specialist 
to the demonstration of instructional techniques within the regular 
classroom. The specialist provided assistance to teachers in the 
implementation of various language arts activities as summarized in Table 4. 



Table 2 

District Curriculum Enhancement Model 



Phase I District Level Committee 



A, Responsibilities '> 

3^1. Determine a District philosophy 

2. Review existing programs in the curricular areas. 
3. — -Review needs of students • •• - 

4. Identify problem areas 

5. Determine District objectives and goals 

6. Determine minimum competencies 

7. Write District outline including philosophy, goals, 

objectives, and competencies 

8. Present outline to staff 

9. Present outline to School Board 
10. Present final curriculum guide to School Board 



B. Membership 



1. Curriculum Coordinator 

2. Three teachers from each elementary school (minimum) 

3. All members of the curricular department from each 
-high-schooL 



4; One building principal 
5. Two community members: 
Tonguo River 



one from Big Horn, one from 



Phase II Building Level Course 7 Committees " 

A. Responsibilities 



1.. Identify specific experiences, for grade levels, 
including minimum competencies r 

2. Develop scope and sequence chart 

3. Build courses/classes by determining content • 

4. Write TOurse outlines and descriptions ; 
5.. Develop e^ . l 

6. Present to' District Level Committee v / 

7. Present to staff : ■■ , 

8. Present to School Board~ ; t 



B . , - Membership ( at each ^ildi ng ) 

1. ; Building principal 

2. Threie- teachers : - 



v.v: 



li 
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Phase III Building Level Materials Committees 
/ A, Responsibilities 



1. Compile a list of materials, progress, kits, audio- 

visual equipments and resources currently used 

2. Compile a file of techniques and methods which 

incorporate different learner styles 

3 . Determine material needs related to goals and — ~ 

objectives 

4. ' Review market materials 

5. Select materials needed 

6. Draw up recommendations and budget considerations 

7. Present to District Level Committed 

8. Present, to staff 

9. Present to School Board 



B« Membership (at each building) 

1. Building principal 

2. Three teachers 



Phase IV Implementation and Review Cotmaittee 

A. Responsibilities 



1« Organize needed in-service sessions' 

2. Meet with teachers to receive feedback about success 

of program ' ■ j';'/.' 

3. Meet with building principal to compile a report about 

the program . 

4. Meet with District Level. Committee to make revisions 



B. Membership 



1. Curriculum coordinator 

2. One teacher JErOT e building 



Table 3 
1982-83 1 nser vice Schedule 



Date Time 



9-3 



7:30 - 10:00 



Topic Participants 
The Writing Process District-wide 



Place 



TRSH 



9-17 * 7:30 - 10:00 



Pre-Writing ' 



District-wide 



BHSH 



10-8 7:30 - 10:00 Listening Skills 



Those not 
attending IRA 
Conference 



TRE 



11-19 

- 


7:30 - 

O _ Aft 

o: 00 - 


8:15 

O . rtrt 

3: 00 


WSCEA Meeting 

Ik J mm-**. TV TJI 

Adaptive P.E. 


All .-. 
erc and p.e. 
teachers 


. BH; 

III BB 

TRE 




8:15 - 


i rt . rtrt 
10 : 00 


Writing: Revising 
Proofreading 


All- 
All 


on . 




10:00 - 


- 11:00 


Language Arts, Giftefd 
& TalentedV Guidance 
Curriculum Committees 


Committee members 


BH : -V:' ; .V; ; - 




1:00 - 


9 

3:00 


Building Time 


Building staffs 


. Each 
Building V: 

• ••• • " p 














12-3 


c 8 : 00 - 


10:00 

• > 


Language Arts, Gifted 
& Talented,, Guidance 
Curriculum Committees 


Committee members 


Sheridan ; 




8:00 - 

V 


3:00 . 


Building Time 


Building staffs 


:. Each;:;V/^;{v;-jv : 
Building;; 




2:00 - 


-3:00 


• BRC . : . ,., ' • 


Special Ed .staff 


ERC 


1-7 


8:00 - 


3:00 


Learning Styles 


,.All:-::.^:^- : -- 

















Table 3 — Cont'd 
1982-83 Ihservice Schedule 



Date , 
1-21 



Time 

> 

8:00 - 10:00 

10:00 - 11:00 
10:00 - 3:00 
lit 00 - 12:00 

8:00 - 12:00 
1:00 - 3:00 



Topic 

Writing: Journal 
Writing, Composing 
Techniques 



ERC— — :j ■ 

Building Time 

^Language Arts, Gifted 
& Talented, Guidance 
Curriculum Committees 

Building Time 

Writing: Journal 
Writing, Composing 
Techniques 



Participants 
Big Horn staffs 

Special Ed. staff 

bh ; f-;';^;"^;^^"-;^ 
Committee members 

trearhs ; * 

TRE/TRHS' staffs 



Place 

: erc;V.: ; ;-' :; t : . 

;'BH^:.:';V;y'S'" 
Sheridan 

TRE/TRHS; 

trhs Cs? 



2-11 8:00 - 10:00 



8:00 - 10:00 



Language Arts, Gifted Committee member 
& Talented, Guidance 
Curriculuij Committees 

Building Time 



Building staffs' 



s Sheridan 



Each 

Building 



2:00 - 3:00 



ERC 



Special Ed. staff ERC 



3-11 8j00 - 11:00 

• *' 

• 11:00 - 12:00 
' 11:00 - 12:00 



12:00-3:00 



Evaluating Writing 
ERC 



All V 
Special Ed. staff 



Language Arts , Gifted Committee members 
, & Talented , Guidance 
Curriculum Committees 



Building Time 



Building staff s 



BH 
BH 
BH 



Each ; . 
Building? 



Date ~ Time 

4-22 8:00 - 10:00 

8:00 v- 3 % :00 
2:00 - 3:00 



Table 3 Cont'd 
1982-83 inservice Schedule 



Topic 



Participants 



Place 



Language Arts, Gifted Committee member s Sheridan 
& Talented, Guidance 
Curriculum Committees •'. 

Building Time ; ~ 



ERC 



-Building staffs jt 
Special Ed* /staff ERC 



Each 
Building 



4-8, 16 8:00 - 10:00 
4-22 8:00 - 12:00 



Red Cross Basic 
First Aid Training 



Classified staff Sheridan 



ERIC 




: s Table 4 

Summary of Classroom Demonstration Provided 
by Curriculum Specialist 



Language Arts Topic 
Pre-Writing 
Composing 
Revising 
Spelling 



No. of Classrooms 
11 
41 
14 
15 



No. of Sessions 
23 
71 
25 
♦ 26 



Thus, staff and. curriculum development efforts were extensively 
implemented as a result of the Program model and apparently will continue to 
be a priority of the District. So , one direct outgrowth of the Program model 
was a unified emphasis upon instructional enhancement and renewal. 
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C. Were the professional development activities viewed as having ennanced 
the District program? \ .. 



One section of the teacher survey was designed . to assess the scope and 
intensity of instructional improvements resulting from ''the^Dlstjcice'erfocusT 
upon professional development. Teachers were first asked to indicate whether 
they participated in more or less curriculum planning &nd professional renewal 
efforts this year. Eighty-five percent of the 47 teachers responding 
indicated that they had indeed v participated in more of these activities. 
Eleven percent said that theirSlevel of participation was about the same as 
last year and four percent said they participated less than before. 

A second question asked teachers 'to indicate what effect their 
participation in these professional development activities had upon their 
teaching. Seventy-seven percent of the 43 respondents noted some degree of 
positive change. Sixteen percent said it had no effect, while seven percent 
indicated a negative effect. Teachers indicated that the activities "helped 
me to improve teaching," "(the activities) gave me new insights into teaching 
language arts and opportunity to exchange ideas with other teachers," and 
" (the activities provided) more enthusiasm (and) more time to try new 
things." However, a consistent criticism of the activities was the lack of 
time to actually apply what was learned— "I had less time to work in my room" 
and " (there was) little time to prepare to implement new ideas." , 

The final question concerning professional renewal asked teachers to rate"' v 
the degree of change which has resulted at both a personal and institutional 
level. Table 5 provides a summary of the results. 1 
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Table 5 

Extent to Which Curriculum Planning and 
Professional Development Activities Resulted 
in Instructional Improvement 
' (n«56) 



Degree of Effort 
Level of Change 


, Not 
Attempted 


Planned 


Shared & 
Discussed 


Initiated 


Currently 
Implementing 


Accomplished 


Applied the 
information 
gained 


• 2% 


6% 


11% 


21% 


49% 


11% 

/ 


Changed your 

program 

• 


11% 

J, -L T> 


7% 


16% 


20% 


I ' 

41% 


r" 

5% 


Instituted 
changes in 

voilv own 

professional 
development 


9% 


15% 


11% 


26% 


17%' 


22% 

\ 


Recommended 
changes in 
the school's 
program 


25% 


■ 13% 


27% 


16% 


18% 


4% 

* 


Suggested ' 
' changes in 

the District's 

program 


43% ■ 


13% - 


26% 


6% 




• 

0% 



By reading Table 5 across the rows, it can be aeon that teachers generally 
accompliahed the roost improvement within their own professional repertoire and 
classrooms. More than half had implemented or accomplished an application of 
the information, while only about one in ten, were implementing changes at the 
District level. 

By reading Table 5 down the columns, we see that a good deal of effort was 
sparked by the professional renewal activities. Essentially all teachers had 
attempted some degree of improvement. The reader will note the diagonal line 
across the body of Table 5. This line distinguishes between substantial, far 
reaching effects (in the lower right side) and temporary, marginal effects (in 
the upper left side). When the 15 lower right-hanct cells were compared to the 
upper left, it was found that 49 percent of the ratings represented 
substantial instructional change to the individual, classroom, school and 
District . This suggests that the professional development activities did 
enhance the District program and will probably continue to do so in the future. 



- . , — . , . . , — . — _ — „ 

D. Did the approach have an affect upon the degreo to which 1 students are 
^ engaged in classroom learning (on task)? * ' 

Four major sources of evidence were sought in answering thid question. 
First, principals in each building observed the level of on-task behavior in a 
random sample of classrooms three times during the 1982-83 school year. 
Unfortunately, baseline data from the previous year were not available for 
"comparison purposes. The percentage of time which students were engaged in \ 
learning tasks was assessed using a structured observation schedule (see 
Appendix A) . The results of the observations are shown in the graph on. the 
following page. 





lo-\ 



December January April 

Observation Period 



Figure 1 



Level of On-Task Behavior 
During the 1982 -.8 3. Year 



The percentage of time students wore engaged in learning tasks increased 
6.2 percent over the five-month period. Time on task increased in 69 percent 
of the classrooms sampled. This increase was statistically significant at the 
.01 level of probability. So, the first source of evidence suggests that 
on-task learning time does increase, although this increase cannot be directly 
attributed to the four-day week. 

The second sourco of! Evidence was oollected by the building principals 
concerning the number of hours during a given month which students and staff 
leave classes to participate in extracurricular activities. These departures 
not only limit students 1 , contact time in the classroom, but also create a 
disruption of the teaching which is being provided. The high school 
principals were asked to determine the number of student/days out of class for 
a randomly selected month for the 1981-82 and 1982-83 school years. The , . 
results are summarized below* 







Teacher /Days 


Student/Days 






Out of Class 


Out of Class 


Big Horn 


October 1981 


63 


695 


High School 


October 1982 


9 


75 




Difference 


- 86% 


- 89% 


Tongue River 


' February 1982 


32 


174 


High School 


February 1983 


9 


15 




Difference 


- 72% 


- 91% 



Again, a dramatic decline in the amount 'of disrupted class time was 

observed for the current year. Both the proportion of teacher /days out of 

class and student/days out of class for school-sponsored extra curricular 

activities declined an average of 81 percent .and 90 percent, respectively. 

m 

Thus, this second source of evidence also suggests that classroom learning 
time is enhanced by the four-day school schedule. 
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% - The third source of evidence focused upon changes in 

time devoted to instructional areas at the elementary level. The average - 
number of minutes per week in the school day spent on various subject areas as 
well as non-instructional time was computed for the cur rent 1 and < preceding^ ; : 
year • Table 6 on the following page -.provides a summary^ of yt^ 
time allotments. * _ V"";.': ,: . 

As can be seen in the table , in th$ 1581-82 year an average of 71 perbfeht v 
qf the 1,882 minutes of school time each week was spent in instructiohal^^^^^^^^ : ;> 
activities o While total school time was 'reduced by 111 minutes to an average^ 
of -1,771 minutes in the 1982-83 year, the actual amount of time V^evbt^^.^^Vi;-- 
instruction was increased 167 minutes to 85 percent of the school day.- The 
amount of time devoted to the subject areas of social studies, mathematics,, 
reading, spelling, penmanship, language arts, science, and affective . : 
(guidance) education all increased, while the time devoted to physical 
education, art and music declined slightly. Thus, the third source^ of - 
evidence also suggests that the four-day schedule has a positive influence on 
the amount and efficiency of the school time devoted to instruction. 



Table 6 



Summary of Instructional Time by Subject Area at the Elementary .Level ' : 
'< ■■;.», • Average Amount of Time Per Week,- Grades : K-6 ; ,;V{j^'|l: : :^S; : {% 



Area 



,1981-82 School Year 
' : .{5 -Day Schedule) 

Minutes. Per Week : % of Time 



1982-83 School.' Year; 
(4-Day- Schedule);; 1 ;- 



Difference;? 



Minutes Per Week :'. %'of Time Minutes 7 ' % : " 



Social Studies 
Mathematics 



Spelling 
Penmanship • 
'Language Arts 
Science 
Art / ' 
Music 
Media 
P.E. ■; ,. 
Affective Ed. 



98 
234 
383: 
78 
48 
145 
87 
58 

67: 
43 
88 
10 



5% 

12% 

4%' 
3% 
8% 
5% 
3% 
4%- 
2%. 
5% 

7n- 



151 
269 
397 

83 

75 
172 
123 

51. 
•55 

53 
'57 

20 



9% 
15% 

22% • 

'K' 

4% 
10% 
7% 

3% ; 

3% 
3% 
3% 

1%' 



+53 
+35 
+14 

.+ 5 



-12 



-31 

+10 



+ 4%B 




+ 2% 
+ 1% 



+27 +1% 



+27 + 2%' 
+36 +2% 



-1%: 



+10L : : +u% 



-.2%; 
b% 



Total Instructional * 1,339 
Total Non-Instructional "543 



1,506 



265 



85% 



15% 



;.;; ; .V- ';,,■ 
+167 +14% 

-278 .;&- 5 ;-14&^ : 



GRAND TOTAL 



1,882 



100%. 



1,771 



100% ; 



1 , - 6% 



Ttie fourth source of evidence concerning students 1 time on task was ^ 
gathered f rcen student , teacher and parent surveys. v (See Appendix B, C , and D, 
respectively.) These groups were asked to rate the affect of the four-day 
school week on several factors vrfiich directly influence classroom le^ 
time— disruption, fatigue , preparation, etc . The survey; results for these 
items are sicranar ized in Table 7.. : -; ; \- \: . Q ; V-V. ^ • - - . , /'- • ; 

Table ; 7J reveals a good deal of consistency among the opinions of teachers, I 
students and parents. The vast majority view theT four^day :sc 
having had a positive impact upon student information retention , ^student 
preparation for class, time available for lessons, student participation and ^ 
attendance, reduction of classroom disruptions and "opportunity for spec^i;;A;,': : ; .V- 
activities. However , the majority of respondents also viewed teacher and 
student fatigue as a problem . Teacher results were further analyzed for this 
survey item as shown below. • .<'■/': 



Percent of Teachers Indicating the Effect of the 
V New Schedule on Student and Teacher Fatigue 

Positive No Negative : . 

Level n Effect Difference Effect 

Elementary ; 21 19% .-33% ' ^>^-' v- ' .-48%-^ 

Secondary 27 , 44% 22% 33% 7 

While proportionately more elementary teachers indicate that student; andS 
teacher fatigue is a problem, the difference between elementary and secondary 



teacher responses was not statistically significant. 



Table 7 



ERIC 



j>. : Suitoar y of Suryey Results^ CohcerftJfhg^ 
the Influence the Pour-Day Week on 
; Classroom Learning Time 



Percent Rat i ng 4-Day : Week As; Pos i t i ve 



mm* 
mm 



factor 



eacner s v , Student s - ^ i^Parenfcs^^' 1 
(n=55) : / (n«336)T:: ^-(h=^06)^ 



Students can 'remember ?■ key points 
0 from the lessons :> 



62% 



J78% 



: '65%:;-K:i:S 



2. The amount of horaewor k i s OK . 

3. Students are adequately prepared 
.'• for class. >- 



48% 
68% 



65% 
68% 



61% 



There is enough time to cover 
the lessons. 



85% 



89% 



^ .. 78%^ gsK 



Students actively participate' in 
class. 

Students and teachers aren't 0 
absent. 



81% 
87% 



80% 



64% 



73% 



73% 



Students aren't going in and 
out during class time. ' « 

The teacher and students get 
tired ih~class. .. 



91% 



32% 



70% 



32% 



64% 



25% 



There's 'time for special activities 
and makeup work. 



69% 



62% 



66% 



GRAND AVERAGE 



69% 



68%' 



> \ 



62% 




mi 
mm 

■-35.':;:;:.'; 



Primary level (K-3) children were asked on the School Sentiment Index 
(Appendix E) "Do you get tired at- school?" Seventy percent of the students 
from the District agreed that t^ appear 
to be highly incriminating 'of the approach y r untU;^the..>re8uit8^are compared to 
/those of : children f rom a f iyerday week school. ;Stu ^ 
district in Nor theaster n Wyoming ; were also asked the > same question ^ *t> 
Seventy-two percent of tl^ 

tired at school . Thus, essentially no difference; exists between the ries^ 
of the two groups. Even more dramatic are the inter med 

the same question . While sixty-five percent of the control ; students (tive-day 
week) agreed that "I get real tired in school," only foui;ty- nine percent of 
the four -day week students agreed with this statement.' This difference is ; ; ^ 
statistically significant at the .01 level of probability and strongly 
suggests that fatigue is not necessarily a problem of the four-day week ^ ! ' > 

In summary, the evaluation attempted to determine the affect of the ; \ 
four-day school week on classroom learning time. £ All sources of .e^^dence ^ 
suggest that the approach has substantia!! positive im^ct upon 
quantity of classroom learning time. Fatigue was identified as the one ..•'^•g..;,;^ 
drawback of the approach , but even this factor may not be ais cr itical as had 
been suspected. '. ; " s " , :• -"''v 



E. Did the approach have an affect upon the quality of classroom instruction? 



. . :• ', - .• , -y- .■ : . .* v> : .\. ■ v-.v ; L. 

Since a ma jor component of the ^approach f ocused Supcfri ~ staf f ^development */ and 
curriculum development to enhance the quality of "instruction > v sevieral sources (■;.. 
of evidence were -revi ewed to determine the i nstr uct ional yef f ects. of Hthe^ } ^ ; • 
four-day school week . The first source of information was ^vprlnclpalv-xatii^S}.^ 
of teacher performance (Appendix F) conducted in a r andom sample of classr 
three times during the 1982-83 school year • Baseline information from the v 
previous year was not available* Instead, a comparison was made between those 
areas where improved teacher performance would be predicted from the inservice 
and curriculum ''.development, versus those atsas where no change would be / 
expected to occur . . Figure 2 provides a graphic representation of the relative 
ratings of teacher performance during the year . First, a slight increase in ; 
th^overall ~ ^ instTu^ipri occurred dur ing^ the year . This increase 

was not statistically significant. The two areas where 

instructional quality would be expected are instruct ^iohal management and|; 
meeting student concerns. No change in rules/procedures, pupil behavior 
management and classroom climate would be expected to result from the 
inservice. The data partially support this hypothesis. TheVquality of 
instructional management improved in 63 percent of the classrp<Mns, but the ^ 
gain was not statistically significant. A significant increase (p < .01) : ia^ ; ; 
the quality of meeting student concerns w^s observed r with imprbvements being 
made in 60 percent of the classrooms. A (non-significantf decline in^^ 
performance was seen in the areas of clas srobm climate y and rules and 
-procedures ; • kanag i ng pup il behav ior i ncr eased si ightly , but not to a 
significant degree. Table "8 provides a summary of these comparisons. 
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Table :8> J : ./.;: . v;,., ~. 

December to April Changes in Teacher Performance 
! v^*a.' . (n=35) jA'.^;;: ; V.;v 



December 



April 



Change 





Mean* ; 
Rating ; 


s.d. 


Mean 
Rating 


S.d. 


Mean 
Gain 


'Percent 
Gaining 


Significance 


Instructional 
Management 


3.51 


.69 


3.71 


.85 




-'63% 


'ni's. 


Rules and 
Procedures 


3«,89 


.81 


3.77 


1.02 


- .12 


; 40% 




Meeting Student 
Concerns 


3. 49 ' 


.84 


3.84 


.95 


+ .35 




, v: ;p'..i .or- , 


Managing Pupil 
Behavior 


3.66 


.79 


3.85 


.99 


+ .19 


63% ~ 


; n.s. \. ; 


Classroom 
Climate 


3.61 


.75 


3.54 


.94 ' 


- .07 


34% 


n.s. .^;0 : 



■A : rM 



•" : v. • : '''.i.V' >s 



II 



♦Average on a; 5-point scale, where 5 is positive and 1 is negative.. 



While the findings are inconclusive/ they suggest that instructional 
quality has improved slightly in those areas where efforts were made to 
enhance staff performance and curriculum. 

A second source of evidence concerning instructional quality was the 
opinions of students , teachers and parents. A set of survey items asRed the 
respondents to gauge the effect of the four-day school week on the school y: y^y 
program. $able 9 presents the results. As can be seen in the table , the vastly 
majority of respondents indicated that the four-day school week had a positive ^ 
influence on the quality and scope* of instruction. Some teachers and parents . 
were concerned about the extent to which instruction could be varied, 
particularly to meet the range of student needs (items 4 and 6) . However , ;tte : ;; : ;.:^ 
only relatively;: negative item was the limited opportunity for out-of-school 
jactiv ities under the f ouir-iday Monday ; ■ throii^H thur siiay 



m 



■m 

1 



Table! 9 



Factor 



Summary of Survey Results Concerning 
... the Influence of the Pour-Day Week 
on School Program Quality 



Percent Rating 4-Day Week as Positive /, 



Teachers 
(n=55) 



Students 
(n=336) 



Parents 



1. Classes cover enough material. 

2. Students learn a lot from the 
. classes. 



78% 
83% 



90% 
90% 



73%, 
68% 



3. There is time for the classes 
to focus on details. - 



81% 



89% 



79% 



4. Both slow and fast students 
can learn from the classes. 



62% 



76% 



64% 



5. Lessons flow smoothly from 

day. to day. 

6. The teacher uses a variety of 

different activities in class. 



70% 



81% 



77% 



61% 



70% 



68% 



7. Field, trips and other out-of-schbol 
activities , are used. 



62% 



29% 



■46% 



GRAND AVERAGE 



74% 



73% 



67% 



had been designated for highly structured in-class activity, respondents felt 
that field trips and other out-of-schobl activities were less likely to 
occur. More flexibility in this area was encouraged. 

Teacher evaluations together with student, parent and teacher surveys, 
suggest that the four-day school week approach employed by the Sheridan County 
School District had a positive effect upon the quality of ciassroom 
instruction and the instructional program. 
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F. What affect did the approach haw upon students 1 achievement in the 
; basic skill are^s? , 



The ultimate measure of the success of an educational program is the 
amount of learning which takes place. Science Research Associate's (SRA) 
achievement test series had been used by the District each spring to gauge the 
achievement levels of the students. During the 1982-83 year, the SKA test 
series was administered both fall and spring on the prescribed norming dates. 
Thus, two major comparisons of the results were possible: (a) a longitudinal 
comparison of changes from spring to spring and (b) an appraisal of growth 
among students during the 1982-83 year. Since the tests are nationally 
normed, percentile and normal curve equivalent values can be used as a 
standard for determining normal growth. If the new approach is associated 
with changes in this growth rate, then a causal relationship is implied. 

/ Tables 10, 11 and 12 provide a summary of the longitudinal^ comparison 
students 1 achievement in reading, mathematics and language arts. A trend was 
considered to be evident when the Spring 1982 NCE score was 7 points more or 
Itess than the median* of the preceding two years. As csjn be seen in the 
tables, student achievement did not vary appreciably over the three-year 
period, neither increasing nor declining significantly. Indeed, student 
achievement has remained quite stable over the years. It should also be 
pointed out that the District's students are as a whole performing at or above 
the' national average (an NCE of 50) at all grade levels and in all basic skill 
areas. . .. : / j.. * **. 



^ rule ^ in 
7 ;r ^irt oscta^ ;d^iation . ^ Since the^ s^i^ard ----42: 

4 deviation of an NCE is 21.06, seven would be the critical value. 



' Table 10 

Longitudinal Comparison of Student Achievement 
SRA Achievement Series 

TOTAL READING 



Spring 1981 Spring 1982 Spring 1983 



Substantial 



Grade 


n 


NCE Mean 


n 


NCE Mean 


n 


NCE Mean . 


TREND? 


*1* 


40 


57.5 


44 


55.9 


39 


60.2 


- NO 


3* 


Not 


Available 


34 


59.9 


43 


52.1 


Maybe , down 


' 5* 


39 


53.7 


47 


60.4 


55 


54.7 


\ , ... 
No . 


7 


52 


62.8 


55 


57.4 


N 75 


55.7 


NO 


9 


60 " 


54.1 


47 

1 


57.5 


r 62 


58.0 


NO 


11 


54 


50.6 


55 


53.2 


47. 


57.1 


NO .!/ 


t 

Total 


245 


55.7 


282 


57.2 


321 


56.2 


NO 



*Tongue River Elementary only. 



Table 11 ^ " 

■ " : ^ ' % 

Longitudinal Comparison of Student Achievement 

* : SRA Achievement Series , r ,* 

> o 
TOTAL MATHEMATICS ' t ■ 



Spring 1981 • ■ Spring 1982 \ 



Spring 1983 



Substantial 



Grade 


n 


NCE Mean 


• n . 


. N)CE" Mean 


n 


NCE Mean 


jf TREND? 


1* 


38 


48.4 


■ 44 


' . 57 ' 5 ' 


38 


. 58.7 


No 


r 3* 


■Not 


Available 


34 


55.9 


42 


49.4' - 


.No 


5*' 


40 


44.7 


• 47 


, 53.7 


54 


57.5 


!•• Yes, up 


7 


52 


52.5 




55.3 

r j.^. .... 


74.' 


- 52.2 ; 


No 1 


. 9 u 


60 


54.7 


47 


60.-5 


-.62 


60.3 


No 


ii : 


' 55 


58.'1 


56 , 


61.1 


• 47 • 


63.0 


No 


"* Total 


245 


52.4 


282 


57.5 


317 


56.7 


N9 



*Tongue River Elementary only. 
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Table 12 

Longitudinal Comparison of Student Achievement 
Achievement Series 

TOTAL ilANGUAGE ARTS 



Spring 1981 



^Spring 1982 



Spring 1983 



Substantial 



Grade 


n 


NCE Mean 


n 


NCE Mean 


n 


NCE Mean 


TREND? . 


3* 


Not Available 


34 


58.7 


42 


48.4 


Maybe, down 


5*. 


39 


52.6 


47 


56.4 


54 


55.1 


No 


7 


52 


59 Jl 


54 


54.9 


72 


50.4 


No 


9 


60 


49.5 


47 


53.9 


62 - 


56.2 


"No 


11 


55* 


50.4 


55 


62.3 


4* 


55.3 


No 


Total 


206 


52.8 


237 


57.3. 


276 


53.1 


No 



Jf 



♦Tongue River Elementary only. 
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The second comparison mas based upon students* fall to spring achievement 
in the basic academic areas of reading, mathematics, language arts, social 
studies- and science. Tables 13, 14, ,15, 16 and XjL^ respectively,, summarize 
this information. Each table provides,- by grade level, a summary of "students' 
fall average score, spring average score, the average gain or loss, the 
results of a test of statistical significance, and the test (seven points 
difference) of educational significance* 

In the area of reading, portrayed by Table 13, only kindergarten students 
demonstrated a significant gain over the year- Other areas varied up or down, 
but the net change for all grade levels was only one-half of a point, (.6). v 
Thus, no' change in either direction could be attributed to the four-day week. 

Mathematics achievement is^ summarized in Table 14. The results reveal a 
net gain of 1.5 NCE across the grade levels, but this amount of change is not 
significant. Language arts, an area stressed during the year in inservice 
activities, found a net loss of 1.2 NCE points. Again, this amount of change 
is insignificant, as is shown in Table 15. (Ironically, this area was a major 
focus of inservice during the year.) 

Students 1 rate of growth in social studies during the year remained 
essentially unchanged, as can be seen in Table 16. It should be noted that no 
change in NCE points does not mean that learning did not take place. It means 
that students 1 learned at the normal rate . 

The results ^f or science, as shown in Table 17 % was similar. Students do 
well, but do not demonstrate an accelerated growth as a result of the four-day 
week. Thus, the evidence does not indicate that achievement is positively j6t 
negatively effected jay the four -day school, week after one year of operation . 
Continued operation on this schedule might affect achievement, but 'jio change 
could be detected in R a single year. «, 
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Table 13 

• . ■ ' • ,. ■ ... -a: 

SRA Achievement Test Series 
1982-83 Fall to Spring Comparison 
of District Students 

. TOTAL READING , 



October 1982 , • ' : April. 1983 . r_* ' Difference 



Grade 


n 


NCE . 
Average 


s.d. 


n 


■NCE 
Average 


s.d. 


Mean 
Difference 


Statistically 
Significant? 1 


Educationally : 
Significant? 


4 — — 
























• , . it 




K 


63 


37 6 


20 2 


65 


52.0 


20.5 1 


■ + 14.4 


Yes 7.001 


./■Yes.'- 


1 


61 


■ 63 2 


13 7 ' 


61 


61 4 

* 


17.7 


■ ■; 1.8 


No 




2 " 




58 4 


20 0 


70 


65 8 


21 2 


- 1,6 , 

( 


..'No / 


No 1 

/ • ■ '■ 


3 


63 


57.2 


18.6 


62 


53.9 


22.8 . 


' - 3.3 


No 




4 


53.. 


, 63.4 \ 


19.1 


52 


58.9 


20.2 *' 


/ 

- 4.5 • 


. NO 


No 


5 


85 


56.8 


18.3 


82 

"59 : 


55.1 ' 


16.8 


- 1.7 


* NO.. 

V. ■ 


, No 


6 : ' r " 


61 


- 61.7 ~ 


16.1 


-5675" " 


— 1778 — ' 


— ■> 5.2 




7 ' 


77 


54.1 


18.5 


75 


55.7 


21.5 


+ 1.6 


No 


No 


8, ', 


69 


;60.6 


16.8 


62 


59.8 1 


18.2 


' .8 


No 


.; No . • , 


9 


62 


■ 59.0 


17.8 


62 


58.0 


21.3 


. - 1.0 , 


* 

•No . ■ 


. , No • 


. 10 


51 


55.1 


20.2 


.52 


55.8 


20.5 


f' .7 


• NO. 


■"• NO : '■■■■■['. 


11- 


48 


59.1 


16.6 


47 


57.1 


20.0 


*" - 2.0 


NO 


No 


12 


51 


54.5 


16.6 


50 


51.3 


• 

•15.4 


- 3.2 


No : ; 


, • ■ . • ' ■ ..i 
• NO ■■<';■ 


Total ' 


812 


56.9 


21.1* 


799 


. 56.3 


21.1* 


, - .6 


No ' ' . 


NO 



» .' . * 

♦Estimate based on national average. 



SRA Achievement Test Series 
1982-83 Fall to Spring Comparison' 
of District Students 

TOTAL MATHEMATICS 

October 1982 April 1983 v Difference 



' Grade 


n 


NCE 
Average 


s.d. 


n 


: NCE 
Average 


s.d.. 


■ Mean 
Difference 


Statistically 
Significant? . 


■ Educationally 
Significant? 








\ 


• K 


uJ 




on o 


cc ' 
DO 




i/.U 


t D ( ,U 


Kin 




1, 


61 


jb.o 


Ij.i 


t, 

fin 


HQ £ 


£<J,0 




Ma 
NO 




' 2 

mi 


bo 


51), / 


1Q 0 


/U 


. / 


n c 

J./.0 


i*u 


NO, 


■ ' ' 1 '1 

'' Mn 

NO ■- 


3 

J 


63 


52.7 


19,8 


61 


50.0 


' 17.2 


* 2.7 


No 


•'• 'No -t}: 


4 


53 


~ 51.3 


15.8 


52 


53,3 


17.4 


+ .2.0 ' 


No 


No ' 


I. 

\ 5 ■■ 


- 85 


53.7 


19.5 


81 


55.9 


22.6 


+ 2.2 


\ , No 


No ' 


6 • 


•61 


57.5 


17.3 


59 


56.2 


17.6 


-> 1.3;' 


No 

< 


: no 


7 ' 


* 

77 


, 52.9 


17.5 


74 


52.2 ■ ' 


19.1 


- .7 


' y No 


No 


8 ' 


69 


56.4 


. 16.8 


62 


57.2 


' 19.7 . 


+ .8. 


No- 


';" V NO 


9 


' 62 


'. 55.5 ' 


18.4 


62 


60,3 


20.3 


+ 4.8 


•'NO 


'■ . No 


10 . 


•51 


57.5 


22.6 


51 


62.9 


20.7 


+ ,5.4 


' No 


■ No ' ; 


H . 


48 


59.9 ' 


14.6, 


47 


63.0 


H 


+ 3.1 


No :.' 


No 


12 • 


51 


59.2 


18.9 


50 


60.1 


18.3 , 


+: .9* 


No : . 


. No 


Total ' 


812 


54.6 


21.1* 


795 


56.1' ' 


,21.1* 


+ 1.5 




NO 



♦Estimate based on national average. ' ; v . 




Table 15 

, SRA Achievement Test Series 
1982-83 Fall, to Spring Comparison v. 
of District Students 

TOTAL LANGUAGE 

October 1982 April 1983 Difference 



Grade 


n 


' NCE ' 
Average 


s.d. 


. n 


NCE ' 
Average 


s.d. 


Mean 
Difference 


Statistically 
Significant? 


Educationally 
■ Significant?: 


3 




aU.o 




01 


/ID ft 


on ? 






No 

Ww 


4 


CO 


CD ft 
DO, U 


ion 

, iy . u 


CI 


CO O 


n n 

i 


' + 1 <9 

T 1.3 




No 

■ . my.. 




85 


55.6 


18.1 


81 


55.3 , 


17.6 


- . .3 ' 




NO J\ : \', 


6 


61 


58.9 


' 15.5 


59 ' 


55.0 


15.2',; , 


' - 3.9 


No 


. No 


7 


77 


52.0 


18.4 


72 


50.4 


22.0 


- 1.6 


No 


' ■ No. ' 


8 


69 


60.8 


18.2 


62 ' 


61.5 


.21.4 


+ .7 


No 


■ No . 


9 

10 


62 
51 


58.5 
52.9 


, 17.1 

22.8 


62 


5.6.2 - 

51.1 • 


.21.4..., 


.„.„= 2.3- 


. .. .No./ 


" ■ No 


50 ' 


24.2 


• ,-,.1.8 


No 


No 


11* 


48 


54.8 


19.9 


46 


55.3 


J 18.9 „ 


+ .5. 


No 


. No V. 


12. 


51 


54.2 


' 17.0 


50 


52.1 


.. 16,3 ' 


- 2.1 ■ 


No 


No 


Total 


619 


55.7 


, 21.1* 


'594 


54.5 


21.1* , 


- I- 2 


No 


No 

* 



♦Estimate based on national average.. 



Table 16 

i 

» i 

SRA Achievement Test Series 
, 1982-83 Pall to Spring Comparison 
of District Students 

SOCIAL STUD IES 
, , — , . , 







October 1982 






April 1983 ' 


t 


. ''Difference 




'- 

Grade. 


n 


NCE 
. Average 


s.d, 


n 


NCE 
Average 


s.d, 


Mean 
-Difference 


Statistically' 
Significant? 


Educationally. 
Significant? 










5 


85 


52.2 


17.3 


81 


52.5 


17,2 


+ .3 


No 


No ' , ' 


6 


61 


60,9 


16.6 


59. 


58.8 


18,6 


.-'2.1 


No 


No 


7 


77 


52.1 


19.8 " 


74 


' 55.8 


24.4 


+ '3,7-. 


No 


No 


8 


69 


57.0 


18. '5 


63 


57.7 


20,0 


+ .7 


No' 

.•j 


No 


9 . 


62 


' 58.3 


18.4 


62 


55.2 


21.4 


- 3,1 ■ 


No 


No 


10; 


51 


56.1 


18.1 


51 


■ 55.3 


21.8 


- ' 8 


. No 


. No ... 


11 


48 ' 


54.9 


19.9 


46 


53.1 


17.3 


1.8 . 


No. 


*No 


'12 


51 


53,2 •. 


15.1 


50 


54.7 ' ' 


15.3 • 


+ 1.5 


No 


. „ No 


Total 


$04 


55.4* ■ 


21.1* 


486 


55.4 


21.1* 


0.0 


No 


, No. 



♦Estimate based on national average, 



"""Nf- . .table 17 ' 

, ;v ,. SRA Achievement Test Series 

< 1982-8 j Fall to Spring Comparison 

of District Students 

SCIENCE 







October 1982 






April 1983 




, L 


Difference 




Grade 


n 


NCE 
Average 


s,d.' 


n 


NCE 
Average 


s,d, 


' Mean 
Difference 


Statistically 
Significant? 


Educationally 
Significant? 










5 


85 


55.2 


18,8 


82- 


56,1 


17.8 


+ .'9 


No 


No i 

i " 


6 


61 


64.6 


17,1 


59 


58.4 


20.4 


- 6'; 2 


No 


' No - . . .. 


7 ■ 


77 


.51.9 


22.4 


74 


57.6 


22.1 ' 


+ 5.7 . 


No 


■ , Nor •: 


8 


: 69 


63.4 


16.8 


62 


63.6 


18.9 


+ 0.2 


No ' 


No ' 


9 


62 


61.1 


20.2 


62 


60.1 


21.0 


, - 1.0 


No, 


No. 


10' 


51 


62.5 


19,4 


51 


65.9 


23.2' 


. + 3.4 


No 


'No 


11 ' 


48., 


63.0 ■ 


15.2 


46 


64.3 


17.4 


+ 1.3 


NO 


No ■ 

/ 


12 


51 


54.2 


15.9 


50" 


58.3 


17.9 


+ 4.1 


' No 


•No 


Total 


504 


59.1 


21.1* 


486 


: 60.1 


21.1*' 


. + 1.0 


No 


•No v > 



9 

♦Estimate based on national average. 



G. Did tho approach have an affect upon student attendance? 



Another area that was thought to be influenced by the four-day school week 
schedule was student attendance. Table 18 provides a summary of the percent 
of days absent, by grade level, for the current and preceding year. It 
appears that absenteeism increased at the elementary level, but decreased at 
the secondary level. Overall, absenteeism rates remained the same, A test of 
differences between proportions revealed no statistically significant 
difference in absenteeism rates at either the elementary or secondary level. 
Indeed, by reviewing the changes in each grade level in Table 18, it can be 
seen that the rates tended to fluctuate randomly up and down from grade to 
grade. 

Another issue concerning student attendance was that of student transfers 
and dropout rate. Basically, the question was asked if students were more 
likely to leave a school setting under the four-day week than the five-day 
week. Table 19 provides a summary of student transfers and dropout rates for 
the current and preceding year. 



68 



52 



V 



0 






Table 18 














• 


Average 


Student Percent 
By Quarter* and 


of Days 
Grade ' 


Absent 

u 








:: \\ ' • 


, ■ 

0 


i ' 




Quarter.- 










V 


T 
X 




2 






•J 


Total* 






Grade/Year 


lyoi— 


1982-83 1981-82 


1982-83 


1981-82 


"198 2-81 


1981-82- 1982-83 






/I Q 


5.7 


7.3 


6.8 » 


* 6.0 


7 0 

\ ■ ■ : 


6.0 


6 • 5y.Sfel- 


+ .5 


' i x • 

/ . . J- 


«v *i • J. 


4.8 


6.1 


"4.3 


J 6.8 


3 2 


5.7 


4.1 


1.6 


Z 


O • O 


"3. .3 


4*8 




4.6 


4 5 


4.3 ; ' . 


4.3 ■ 


0.0 




z - o 


3 9 


3.5 


3.7 


4.5 


' °4 6 


3.6 


4.1 




4 


Q Q 


4.0 


4.8 


O.J. 


O . O 


4 4 


4.2 


4.9 


"'+■ .7 


■ 5 


o o 
O • O 


3.4 


2.6 


6.8 ' 


3.3 . 




3.1 ' 
3.8 


6,1 


• + 3.0 


o 


2 • y %• 


4.3 


3.5 


4*.l . 


4.8 


4 5 


4.3 




7 




2.5 


4.5' 


4.8 - 


7.2 


'48 


5.2 


4.0 


- 1.2 


8 ' 

. • 9- \ 

\ 


3.4. 


3.6 


3.7 , 


3.6 


2.5 


^ n 

~J • u 


3.2 


4.1 


+ .9 


6.4 


4.2 


5.2 \ 


4.6 


5.7 


5.3 


5.8 


4.7 


- 1.1 


10 


5.8 


4.9 


4.7 


5.8 


6.3 


5.9 


5.6 * 


5.5 


- .1 


11 " 


6.6 


' 4.8 


4.9 " 


5.3 


6.8 


3.9 


6.1' 


4.7 


- 1.4. 


12 


7.2 


5.0 


9.0. 


-6.3 


9.0 


' 4.5 


8.4 


5.3 , 

a 


- 3.1 


Elem. Total 


3.7. 


4.2 


4.7 


■ft 

5.4 


4.8 


5.3 


4.4 . 


5 .0 


+ .6 


Sec. Total*** 


5.6 


4.0 


5.3; 


5.0 


6.3 


4.9 


5.7 ; 


4.6 


- 1.1 . 


GRAND TOTAL 


4^5 


4.1 


5.0 


— t? : 

5.2 


5.4 


5.2 


4.9 


4^8 


- .1 



♦Average Daily Attendance divided by Average Daily Membership is used to compute 

percent of days absent. First three-quarters were used due.t;o disruption of 
- the four -day week schedule during the fourth quarter of 1983^ 
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Table 1' 



Summary of Student Transfers and Dropouts 
For the Current and Preceding Year 



Transf ers« 



Dropouts 



1 


1981 


-82 


}982 


-83' 




1981 


-82' 

;•• 


1982- 


•83 




Level. 


n 


% '* 


n 


% 


Difference 


n 


% 


n 


% ■ ; 


Difference 


Elementary 


55 . 


11.7 


57 


12.5 


+ .8% 


:. N/A \.. :: ; /"' > ^-ra'^i 


Secondary 


19 


5.4 


23 


6.2 


. + .8% 


8 


2.3 


8 • 


2.2 


^ .1% ; 



L 



Eight-tenths of a percent more students transferred from. the District in 
the 1982-83 year. This represented a total of «ix students, an . 
inconsequential number most likely due to economic or other factors. 
One-tenth of a percent difference was seen in the dropout rate. Thus, no 
change in pupil attendance patterns was observed as a result of the four-day 
school week. % 



H. Did the approach make a difference in students 1 attitude toward school? 



It was felt that the change in the school schedule may, have a more subtle 

affect upon students 1 behavior. Specifically, the question was asked if 

changes might occur in students', attitude toward school. The School Sentiment 

Index (Instructional Objectives Exchange, 1972) was administered to the 

District's students in April. Since there had not been an opportunity to 

•collect baseline information from the schools the previous year , a comparison 

school was used^instead. The primary (K-3)", intermediate (4-*6) and secondary 

"{7-12) levels of the School Sentiment Index (see Appendix E) were administered 

to the Program students, as well as to students in a comparable district in 

Northeastern Wyoming. The o use of a comparison group, however, does not 

provide evidence which cai> conclusively substantiate the superiority of the 

four-day week. It can only be used to determine if a difference exists 

between the attitudes s of the students in the two schools. 

-\ ■ . - ■ .,- ■ 

Tables 20, 21 and 22 provide summaries of the School Sentiment Index fori 

the primary, intermediate, and secondary levels, respectively. 
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Table 20 v. 

School Sentiment Index Values - April, 1983 
^Primary Level (K-3) 



Participating 
Classes 



Control 
Classes 



Difference 



Area 


# of 
Items 


n 


Percent 
Positive 


n 


Percent 
Positive 




% 


Significant 


Teacher 


8 


241 


71% 


159 


• "72% : X: 




1% 




School Subjects 


7 


241 


76% 


160 


79% 




3% 




Social Structure/ 7 
Climate 


240 


.74% 

' if 


160 


71% 


+ 


3% 


No 


Peers 


8 


240 


68% 


160 


67% 


+ 


1% 




General 


7 


240 


67% .; 


159 


68% 




1% 


■ No 


School Week 


3 


238 


50% V 


159 


52% 




2% 


No 



The results shown in Table 20 reveal ver$ consistent attitudes between the 

It 
f 



District students and comparison student S\. $tfer scores for these two groups 
were nearly identical.. The students were most positive about their school 
subject matter, the school climate and their teaqhers. They were least 
positive about the school week (either four-day or five-day, depending upon 
the group) , their peers and school in general. Overall, the scores were quite 
positive. Past studies have shown that responses to the Index generally fall 
between 40 percent and 60 percent. 

The results shown in Table ^21 are somewhat less consistent between the two 
districts. In this case, the students in the four-day week program had more 
positive attitudes toward school than did the students in the five-day week 
program. Specifically, students* attitudes toward the school week schedule 
and the school climate were significantly more positive for those students in 
the four-day program. 



• ' .'"/Table; 2I;vv;-v:v:^/ .V 

School Sentiment Index Valued 

^Intermediate Level (4-6) 



Participating 
"Classes- v 



Control ' ' jK^% V ' v - ^ — f - 

^ Classes A t/ Differ^^ " ! 





# of 




Percent 




Percent 




Area , 


Items 


' n 


Positive , 


C; : yln 


/Positive 




Teacher 


36 


179 ' 




113 




;>;.5%1 


School Sub jects 


10 


180 


■ 64% . 


156 




+ 6% 


Social Structure/ 11 


163 


78% 


114 


;/'';65%;.Vi£ 


+13% 


Climate 














Peers 


12 


179 


78% 


113 


74% 


- + 4% 


General 


12 


139 


57% 


85 


54% 


+ 3% 


School Week 


9 


169 


75% 


112 


62% 


+13% 



Sjignif icant: ^ 

: ' ; :'Si : : ; -^kol ; :" § 



No 



No > 



These findings suggest that if any real difference exists between the 
groups, then the four-day school week participants have a more positive 
attitude toward school. At the secondary level (grades 7-12) , as shown in 
Table 22, essentially no difference in attitude toward* school could be 
detected between the two groups. Students attending both districts under the 
two school schedules generally hold a positive regard for school. 

Thus, little if any difference in attitude toward school could be 
associated with the four-day school week alternative schedule* 



v..',. 'V-vyV*.-.;; 

;>^Table-::22>;i 



School Sentiment In^^alues - Apr ily 1983 



Secondar y Level (7-12) 



•V' « '• 



Area 

Teacher 

General 



* of 

Items 

37, 
.11 



Participating 
-Classes 
n«332 

: V.; Aver age 
[y Rating 



Control; 
Classes 

■n-17.4 



Difference- , 



Social Structure/ 15 
Climate • 



•Peer£ 
Learning 



8 
11 



Total 




-Aver age^ ' ;/:V : v : ; <; : :;; ;■; ■ : ■ <*<%W: 
Rating 7 Aver 



2.69 


2.56 




No 


2.99 


2.80 


+.15 


. No 


2.70 


2.72 


. -''. 02 


NO 


2.92 


2.94 


. -.02 . 


'7 No 


2.70 


2.58 


+ .12. 


No 










2.76 


2.66 


+1.0 

•> v '. 


No 

.. : . : v. •' 



er|c 
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I. What affect did the approach have upon the special education program 
■ and students? 



/ Because of the special learning needs of handicapped students/ additional j; / 
attention was devot^ to the appraisal of the impact of the four-day week upon 
the special education program and handicapped students . The District ■ s 
Special education staff completed a survey (see Appendix G) concerning their 
perceptions of the four -day school week. Table 23 summarizes the results. 

For the most part^the staff viewed the four-day week as either having no 
effect or a positive effect upon learning opportunities for handicapped 
students. Most (73%) felt that it helped provide a balanced program of 
learning activities, including . community- bfised activities (70%) and drill-work 
(67%). Respondents indicated that the ^four-day week had little effect upon 
student retention o'f information ov$r the weekend (80%) and did not 

■ • •■ • • • . . * • • • • ■■■ -./• . -. 

necessarily interrupt behavior reinforcement schedules (67%) . Stdff fdid «€ee,L, 

■ ■ . . ■ ■* ■ ■■ . ■ • ■•" . «*•'**•■._' , . ■ 

however , that the four -day week* had a negat;LVe effect upon th^ scheduling of * 

- ■: , r : . ' : " 'Ut: ' ' ■; ' . ' ' 

meetings with teachers and parents (55%) r since all of these activities were 

compressed into .the Friday schedule. v ^ 

. ' ' • ■.■•..%»■*" » ■ • ■ 

All in all, the opinions of the special education staff seem to indicate a 

positive, if any, effect upon the learning activities of special ^education 

- - *: : ■ , ' . • * • . > 

students; /• - . W 



•• ; Table 23 .•' 

Ratings of the Effect of the Four-Day Week 
on the Special Education Program 

.. (n^ii) ,;• : 



Percent 



Factor 



Positive 



No Difference 



Negative 



1. Provide a balance of cognitive, 
affective, and psychomotor 
learning activities* 



73% 



fXJ'i 18% 



9% 



2. Student loss of knowledge/skill 
over the weekend. 



10% 



80% 



10% 



3. Student fatigue during the 
school day. . 



18% 



55% 



27% 



4. interruption of student behavior 
reinforcement schedules. 



22% 



67% 



11% 



5. Length and intensity of 
repetition, and drill 
activities. 



67% 



33% 



6. Opportunity for coram unity-based , 
mainstreaming Activities. 



70% 



30% 



7. Scheduling assessment and child 
study team meetings with 
*' teacher and parents. 



18% 



27% 



55% 



8. Scheduling educational resource 
center jservice$ to schools. 



-5.0% 



30% 



20% 



^J/." what affect did the approach have upon the job performance of 
school staff? 



Teachers and staff were asked in their respective surveys (see Appendix C 
and to rate the effect of the alternative school schedule upon their job 
performance— quality, quantity and enthusiasm of the work accomplished. 
Staff, in this case, included all personnel other than regular classroom 
teachers. Thus, school staff included administrators, aides, speech 
therapists, librarians, bus drivers, cooks, custodians, secretaries, and all 
other school employees. The results of the survey are summarized on the 
following page in Table 24. - 

i For. the most part the opinions of teachers and staff -were quite positive 
concerning the four-day school week. Both groups felt that it helped them to 
use their time effectively, promoted a sense of pride .and interest in the job 
and enabled 'them to try new waysi of doing thlir work. They also indicated 
that it encouraged** enthusiasm and satisfaction in their work. 

On the other hand, about one-third (35%) of the teachers said the approach 
had a negative effect on the time available to do all their work and some 

■ . ' #\ ' <: • ' - . . • 

members of both groups suggested that the approach may well promote stress and 
fatigue .-Vj L ; ( 
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Job' Performance Area 



Teachers 



n . Positive Difference Negative 



Staff: 



No 



n Positive Difference I- Negative V 



• 1, 


Doing .routine tasks on time. 


54 ... 


63%- " 


20% i 


17% 




■ * . 

uoing routine tasKS wen. 




o/v 


" 1 Oft 


■ Ka 

v 


3. 


Planning for work to be done. 


54' 




15% 


19% 


4. 


Using your time effectively . 


53 


• 77.1" 


iii% 


11% 


5. 


Doing foilowup on your work. 


52 


63% 


V 


19% 


6. 


Working with other staff. 


54' 


52% 


22% , . 


. 26% 


~7. 


Doing special tasks as "needed. . 


54 


b/% , 




M 


8. 


Having a sense of pride and 
interest in your. job. 


52 

< 


75% 


17% 


■ 8% 

■■I 1 


y 


.Trying new ways 'of doing your work. 


53 " > 


*.79% 


.15%' 


• 6% 


10. 


Coming to work with enthusiasm. 


53 . 


. 79% 




11% 


11. 


Having enough time to do all . 
your work well. 


■ 54 


. 46% 


'19%, 


35% 


12. Feeling like a team member of 


51 


53% . " 


31% 


16% 



71. ..• ,72%"' 



72 ! 76% 



the school 




.20% 

18% ' 4% 

27% .. .. 3% 

21% 10% 

13% •, 17%" 



' 10% ; - 



71; > )70% * ; 20% 10%: 

71' |.70% ' ; 

72 • 78% ' : 

70 70%' 

71 :l 'm 
rr — m — 



18%. 



6%; 



14% 4% 

18% . 4% 

21% y . 17% 

.24% ' : ' 8% 



' '< Table 24 - Cont'd , ' ' 

• . ....... ♦ 

Percent of Respondents Racing Effects 

of Schedule on Job Performance ' ... .; 





i 


• 'Teachers" 








Staff 


} ■ '' * ■ ■ " ' 


• 

; Job Performance Area ' 


n ! 


No , 

Positive Difference Negative 


n , 


'• , NO ' '.'v.' :'':: 

positive Difference Negative 


13. Liking your workf. 


5'3 


77% 


19% 


4% . . 


72 


79% :,, 


• : 18% /. 




14. Suffering from stress and 
fatioue. 




; 33% 


23% 


44%-- 


61 


37% 


43% 


' 20% 't 


15. Becoming bored with your work. 


'.48. 


23% 


65% 


13% 


58 


53% 


40% : ; : 


S ?%• 


16. Hake valuable changes in the 
• school. 


v 51 


' 75%." 


24%- 


2% 


64, 


66% ' 


• 30% • 

• •• i 




m 

GRAND AVERAGE 




% . 
62% 


21% 


17% 




69% - ' 


23% " 





' ' ' " -\ ; 

■ , . ' ' : j • . ' 

■ i , ' • ' o ' - •?£ 

'..-.•» 'V,' 

i v "• ■! • .Y- " -A -m; 

• . i , • , • .■ ",. 
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Employee absenteeism is also considered to be an indicator of job 
• performance and satisfaction. The number of sick leave days and personal 

leave days taken from September through April was calculated for all District 
. employees for the current and preceding year. Table 25 below provides a 
summary of the results. 

Table 25 

Summary of Employee Absenteeism 
(September-April) 

o 

Number of Average Days/ Average Days/ 

Year Employees % Sick Leave % Personal Leave 

1981- 82 ' 134 3.97 2.3% i:57 0.9% 

1982- 83 132 3.64 2.5% » .8 9 0.6% m , 

Difference -.33 +0.2% -.68 -0.3% 

Employees, on the average, took one-third day less sick leave and 
two-third day less personal leave in the current year. However, this appears 
to be the result of fewer school days in the year — 144 compared to 175. Thus, 
the net effect on employee absenteeism is negligible. The results do indicate 
that the four-day week does hot result in substantial increases in absenteeism. 

y ■ 

Finally, the number and percentage of staff members- leaving the District 
was calculated as a measure of staff job satisfaction. As can be seen on the 
following pager the number and proportion of staff departures actually 
declined by fourteen percent. 
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Summary of District Staff departures 



1981-82 ; 1982-33 , ■, Difference 

Number 4 27 8 - 19 

Perbent of Total 20% 6% ? - 14% 



la- summary, the results indicate thc\t the four-day week did not have an 



adverse affect upon the job performance of ^school staff* Staff members felt 



that the four-day week helped them to use their time more efficiently and with 
enthusiasm, pride and a sense r oi accomplishment . Stress and "fatigue were 

:• ■ * ' " - ; • - • .' 

noted as negative effects of th<» schedule, but did not result in increased 
absenteeism or terminations. , 



K. What affect did the approach have upon the District's operating costs? 



While the four-day school week schedule has been used in the past by many 
districts as a cost saving measure, this was not necessarily the key rationale 
behind the Sheridan plan. In actuality, the school system continued to 
function on Fridays, but focused upon inse^vice, curriculum development, 
conferencing and extracurricular activities. The purpose of the Sheridan plan 
was 'instructional* improvement and, as such, any cost savings were intended to 
be "plowed back" into professional development activities. 

Three district costs were studied under the evaluation,* Table 26 
provides a 'summary of transportation costs for the* current and preceding 

a 

year. A twenty percent reduction in transportation costs was realized under 
the four-day week — roughly equivalent to the reduction in school days in 
operation. 

Food service oosts, as noted in Table 27, on the other hand, increased two 
percent. This was apparently due to increases in food costs, while a net 
savings was realized in. staff costs. 



♦Facility maintenance and utility costs were initially planned to be studied, 
but were difficult to 'Obtain and appeared to be marginally related to the 



goals of the Sheridan plan. 
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Table 26 



Summary of Transportation Costs* 
* . ' , (July - April) 



Ob j eat . 


1981-82 ' 


1982-83 


Salaries 


$30,891.49 


$22,985.12 


Benefits 


4,501.40 


3,846.56 


Purchased Services 


• ,19,558.26 


12,884.21 


Suppl ies/Mater i als 


24,409.32 


23,616.93 


TOTAL 


$79,360.47 


$63,332.82 


♦Excluding capital outlay and license fees. Values 
prorated for increases in labor and fuel "costs. 


have^ not been 




- e 

Table 27 


• 


Summary of Food Service Costs* 




Object 


1981-82 


: — 

1982-83 


Salaries 


$46,406.46 


$44,959.09 


Benefits 


6,417.53, 


" 9,424.53 


Purchased Services 


794.79' '-' 


.965.43 


Supplies /Mater ials 


1,500.63 


1,396.13 


Direct Food 


51,933.41 


• 52,329.81 


Commodaties 


1,382.02 


1,669.24 


li c 

TOTAL 


$108,434.84 


$110,744.23 

r. -> 



♦Excluding capital outlay. Values have, not been prorated for increases 
in-labor and other costs, as well as increases in staff. 



The cost of substitute time showed the biggest difference.. Teacher ,.r 
substitute costs were cut in half under, the. four-day week. This was largely 
due to a decrease in the frequency of teachers requiring substitute time for 
extracurricular activities. The actual costs are shown in Table 28. 

TABLE* 28 

Number/Value of Teacher Substitute Time 
(September - March) 



Year 



Number of Substitute Days 



Cost to District 



1981- 82 

1982- 83 
Difference 



504.33 
224.84 
.279.49 



$25,594*75 
12,197.57 
- $13,397.18 



In summary, the effect of tfhe four-day ^week on District basic operating' 
costs, if any, appears to be a net savings. f 



r 

9 




Another way of looking at the costs of a new program model is to identify 
the funds expended for new line items which represent starting costs. Pour 
cost categories were identified as directly resulting from the implementation 
of the program. A total of^roughly $65,000 was expended to initiate the 
four-day school week alternative schedule. Nearly half of this cost was 
offset by' savings in transportation and substitute time. Nearly all of the 
remaining cost represents the one- time only expenditures of the third-party 
evaluation and research into the four-day week in other .districts. Table 29 « 
provides a. summary of these starting costs. 

Table 29 y 

\ * • 

t * Startup Costs/ for the Altern^ ^ve Schedule 

a ■ - i ■ ■ . • 

• Snack Program >. $10,775.18 
v % » Evaluation Contract 18,810.00 

e '-.Curriculum Consultant , 31,135.72 

• Colorado Trip/Research - ' 4,262.25 

• V . , . - $64,983.15 



M. What influence' has the approach had upon the community and 
out-of -school time? 



' Beyond the school boundaries and the school day, the four-day schedule may 
have a profound effect upon students, parents and the- community, particularly 
on Fridays. What did students do on Friday? What effect did the alternative, 
schedule have on families? What impact did the program have on the community? 

Parents, teachers, students and staff were all asked to assess the effect 
of the Sheridan plan on%ut-of-school activities. Five common questions were 
asked about home and school. These results are summarized in Table '30. 



Table 30 

Staff, Student, Teacher and Parent Ratings 
of the Affect of the Pour -Day Week 
on Out-of-School Activities 



Percent Rating Positive Affect 



Staff 



Student Teacher Parent 



Factor 



n % n % 



n % 



1. T}jne for you to to plan 
and do things at home. ' 

2. Time for you to complete 
school work and prepare 
for class. 

3. Time for you to participate 
in the school's extra- 
curricular activities. 

4. Time for you tp spend with 
your family and friends* 

5. Time for you to parti ^ipate 
in learning activities in 
the community. 



71 82% 333 83%' 53 77% 21? 71% 



73 70% 333 76% 53 70% 211 61% 



71 63% 327 76% 53" 64% 209 66% 



12 72% 333 83% 53 ,68% 242 75% 



69 49% 323 60% 53 49% 210 61% 



Across the board, between two-thirds and four-fifths of the respondents 
viewed the four-day week as having a positive effect upon home activities, 
family relationships, extracurricular school activities and preparation for, 
schools From one-half to three-fifths also saw the schedule as providing time 
for community learning activities. , 
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Table 31 
Friday Library Activities 
Programming for the School Year 1982-83 



September '3 
September 17 
October, 1 
October 22 
Novem^pr 5 
November 19 
December 2 
December" 17 
January 7 
o January 21 
February , 4 
February 18 
March 4 " 
March 18 
April 1 
April 15 
April 22 
May 6^ 
May 20. 



Films 

"Teddy Bear" puppet show 

Films* * 

Halloween puppet show 

Films (Thanksgiving) 

"Dinosaur" puppet show 

Christmas puppet show 

Christmas films 

Films 

"Horses" (real and fantasy) puppet show 
Films 

St. Valentine puppet show 
Films 

"Little People" puppet show 
Films (April Fools) 
Films (Easter) 
Easter puppet show 
Set balloons aloft 

> 

F^ljiiB 



so 



An effort was made to expand the availability of community learning 

i i • 'j 

activities through coordination wi^th the YMCA, community education program 
parks and recreation, library, and community college. For example, library 
activities were scheduled each Friday as listed in Table 31. 

Students, teachers and parents were asked in their respective surveys to 
assess the impact of the "free Fridays 11 upon students. Table 32 offers the 
results to these survey questions. 

\ 

\ * 

Table 22 

Student, Parent and Teacher Ratings of the Effect of 
No School on Friday Upon Students Use' of Time 

■•o ' . 

Percent Rating Positive Affect 
Students Parents Teachers 





Factor 


n _ 


% 


n 


% 


n 


% 


i. 


Time for students to work 
at home 


334 


31% 


216 


66% 


No 


item 


2. 


Time for student to get a job 


311 


71% 


163 


56% 


47 


89% 


3. 


Time for students to, waste 


299 


25% 


166 


16% 


45 


20% 


4. 


Time for students to get 
into trouble ° 


294 


25% 


175 


17% 


44 


18% 



Teachers, parents and* students all apparently viewed Fridays as an 

• t» ■ , 

additional "opport unity" for students. Positive opportunities included 

wdrking at home. or > at a job. Negative opportunities included wasting time and 
getting into trouble. However, an interview with the Sheridan County Sheriff- 
revealed "no difference in the incidence of delinquent behavior in the county 
on Fridays." 



Parents were also asked how the four -day week affected the home and 

i 

0 

family, s Eight-four percent of the 215 respondents said that it helped provide 
time for dental, doctor and other appointments* Fifty-four percent of the 
parents said that it had no real effect upon the family schedule, while about 
one-fourth felt that it helped and one-fifth hindered, the family schedule. 
Most (69%) parents saw no real cost savings or burden resulting from the 
schedule change, but 17 percent saw a savings and 13 percent felt additional 
costs. Sixty-five percent of the 208 families answering the question 

V 

indicated that the fo uj m day schedule experiment had a positive effect upon 
their opinion of the school district . 

0 

Student were asked specifically wiiat they did during Fridays, The major * 

- ■■ • * ' 9 

activities, listed in descending order of frequency, mentioned by secondary 
students were: 

1. ,Worked at a job 

2. Participated in extracurricular school activities 

3. "Worked at home 

4. Relaxed * 

5 ; Did homework ' 

6. Went into town or out of town 

7. Stayed home to do family activities 

8. Spent time with friends 

9. Ran errands and appointments 
10. Attended college classes 



The phrase, "productive member of the community" comes to mind when 
students' activities were reviewed. Specific student comments included, "I 
worked, either at home or at a job." "Well, I would usually do my homework 
first, if I had any. If not, I worked and made money or just goofed around." 
"I was either involved in sports or I was working for my father, which I know 
helped a lot. And there were some Fridays, where I just had a day off." 

When parents were asked a similar question, they mentioned extracurricular 
activities, community activities, errands and appointments, jobs, schoolwork 

and sports activities. Also mentioned was family* time together, work around 

* 

the house, daycare, nothing, and rest. Parents commented at length in 
response to this question. Seventy-eight percent of the 210 statements noted 
positive aspects of the use of Fridays. Many of the negative comments were 
made by families in which both parents worked and children were of elementary 
age. A number of parents suggested that the school district should be 
concerned with school time and learning , rather than out-of-school time and 
its benefit to families. 

Teachers were also asked In the survey to rate the impact of the four-day 
week oil ^feeir' opportunity to expand educational activities for students and 
the resultant. .impact on students' use of time. Table 33 offers a summary of 
the results. 



Table 33 



Teacher Ratings, of Educational Value of • v 

Out-of-School Time Resulting from Pour-Day Week ' 

Percent Rating Positive Effect ' 

Factor [ ; . n % 

1. Opportunity for you to conduct out-of- 52 38% 
school learning activities for students 

2. Opportunity for you to meet and work 53 * 75% 
with school staff 

3. Opportunity for you to meet and work, 53 55% 
with parents 

4. Opportunity for you to provide special 52 60% 
assistance to students 

5. Opportunity for personal and professional 53 72% . , 
renewal to prevent burnout • > 

• I" 

6. Opportunity for students to plan and do 51 m 82% 
personally constructive activities 

7. Opportunity for students to complete* 50 70% 
schoolwork and prepare for classes t 

8. Opportunity tor students to participate 53 ' 91%. 
in the school's extracurricular activities 

9. Opportunity for students to engage, in 48 34% 
community-based learning activities * * 

10 1 Opportunity for students to develop 52 88% • 

closer family relationships 



While teachers view the four-day week as an opportunity for ,atudents to 
participate in extracurricular and community-based learning activities, only 
38 percent of the teachers saw this as an opportunity to conduct out-of -school 
learning activities for students. However, most teachers did view the new 
* schedule a 1 having enhanced their opportunity to work with other teaching 
staff/ to meet with parents, to engage in professional growth and to provide 
special help for students when needed. 

In summary, the four-day school week resulted for the most part in very 
productive Fridays for students and staff, A negative impact on the family 
was observed where both parents worked. Most parents reported a wide variety 
of learning, social, family and work activities were accomplished. 



N. Ml in all, would tho oducotlonal community encourage the continuation 
or termination of the four-day school week model? 



At the timf! this report was written, tho District had returned to the 
five-day school week schedule. A Wyoming Supreme Court ruling which 
interprets 1 r definition of the required numbers of days of school operation 
dictated \ *e District return to the five-day schedule by May 1, 1983. 

Nevertheless, tho evaluation of the alternative school* schedule had provided 
for student, staff, teacher and parent recommendations concerning the 
continuation of the approach • 

The surveys of each group included an item which asked the respondent what 
recommendations they would personally make to the School Board concerning 
continuation of the four-day week. The results of the Surveys are summarized 
below in Table 34. 



Table 34 

Percent of Respondents Recommending: 



Group 


n 


Continue As Is 


' Continue With Modifications 


Discontinue 


Students 


329 


75% 


20% 


5% 


Teachers 


-52 


58% 


38% 


4% 


Staff 


73 


66% 


23% 


11% 


Parents 


214 


59%' 


12% 


29% 


TOTAL 


668 


68% 


19% 


13%" 
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Table 34 indicates that the majority of n all groups favored the approach in 
its current configuration . While two-thirds of the respondents favored the * 
approach* about one-fifth recommended continuation witb modification. Only 
one in ten suggested termination' of the approach. Parents were most critical, 
with nearly a third suggesting that the four-day week be discontinued. No 

significant difference was found between the opinions of elementary and 

i • *■ • 

secondary teachers. ^ 

The specific refinements to the Sheridan plan recommended by various 
groups are summarized below: b 

r , .. 

Teacher Comments 

Teachers were .primarily concerned with the delicate balance between . 
professional growth, student learning and teacher burnout. A representative 
sample of comments reflects these opinions. 

"The greatest dividend to me as a classroom teacher has 
been to have my students present in class. When a student goes 
i'nto an examination, having attended all the* classes, they 
cannot help but feel much better than when they have 'missed some 
of the classes. Additionally, the regular teacher is superior 
to a substitute which is required <when coaches and teachers are" 
abdent because of outside activities. 

There were times in the past when outside activities, ' v 
competing with scheduled classes, overwhelmed the classroom 
activity.' Classes before a football game for example. We went 
through the motions, nothing was accomplished * 

We may only have four days, but they are productive days, - t 
we are accomplishing our objective; • we are % doing our jobs as " 



they should be done. 



V 



'".The four-day week has been a tremendous 'shot in the arm 1 to me' r 

professionally and personally both for the additional planning 

and' assessment' time for my curriculum and the additional time - * 

with my own growing, expanding family. I feel I am a more 

effective and affective teacher, husband and father* as a result 

of .the additional day each week to use in all of those areas/ + \ 

"It seems unfair to judge the merits of a totally new concept in 

only one year. Change is such* a* traumatic experience for all of 

us. I believe tHgtt at least 2 years are needed to give a more * J 

objective, % long r^nge perspective evaluation." ♦ 



"(1) Inservice training needs improving, I learned arid used a 
great deal of the inservice training but I know some teachers 
wouid like training that is more directed to\ their specific 
study ^reas—lmprovements are being planned for next^year. (2) 
More time to be in our classroom for planning during the extra 
Fridays, " 4 

"There were too extensive demands on/ teachers at the beginning 
.of the year and it is hard to recover enthusiasm and energy— if 
at all, We^ need more prep time and time for ourselves ' in the 
middle of the day , if we are to be creative, relaxed ^te&chers to 
implement all the new programs and do the best for the kids," 
..."'if modifications are not made to lessen the exhaustion of 
the teachers and increase the learning of Fridays, I^would 
strongly recommend returning to the five day week." t 

• • ' ■ ■ ■ . jt ■ - 

. Student's Comments ■ » 

1 ' - • • 

Students w^re overwhelmingly positive. Concerns about the Eour-day week 

primarily focused upon varying the learning situation to reduce boredom during 

long class periods. Opinions were evenly divided in favor of a six period or 

seven period hjLqh school, schedule. Longer lunch *periods were suggested. A 

representative sample of comments follow. 

VAs a student I feel the changes are minor but necessary. ( 
Things such as a lengthened, amount of time to get to class and 
eat lunch would both be needed changes to allow the* plan to 
continue smoothly." 

"Cut out twig. which is for 20 minutes and have a longer lunch 
and more time between the -the bells to get to class. Have more 
time to do your \Jjpmework in class." 

"The 4-day week is great. I would not be able to go back to a 
5-day jweek; The 4-day week has given me more time in class to 
get extra help and get my homework dohe." 

"It never hurts to try something new." ■ 

"Reorganize classes so all of , the real important ones are taken' 
in the morning/ With a longer school day, students tend- to tijre 
more easily." " .. - \ 

"The f out-day week is good because students have more time to 
finish their assigments in class; therefore they have* more free 
time to spend with their families and friends, and school 
activities." 



"It Xs much easier for me, to oome to school for 4 days than the > 
5., I'm: tarely absent, and I fiod I don l t get as bogged down 
with school. I feel I am learning just as much* if not more this 
..year than last yeafc." > '. 

"(1) Allows time on weekends for # a job. (2) Actually get more 
hours of learning iiv with no complaints from kids. (3) Allows 
the subject matter to be taught in mfl>re detail. Discussion' tiine 
has .greenly increased. " ■ * 

' *•' ' • * 

"I believe out of all my years in high school thi% year went the 
smoothest 'and I learned the most. I didn't miss too much school 
because sports were on Fridays so I stayed caught up with 
classes." . 

Sta ff C omments 

: i ~- . ■ r . . 

Staff comment 3 were positive. Suggestions generally dealt with minor 

** « . * " • • • 

scheduling changes to school activities during tfre^day^ including the snack 

break and inservice. Representative comments are. presented below: 
■ * * , » + 

"I feel the students, as well as the staff, have benefited from 
the new. 4-day week. If there is not at .least one more year with * 
this schedule, I- feel we cannot possibly evaluate whether this 
has been a beneficial change or not. " 
- . • ..■■>. 

\ "I feel that in my case, I am trying to do £ive days worth gf 
work 'in four days. The time off is' great, but as for doing my 
job', I can't keep bp. I can't "give a* clear reason^for this, I 
f^el* if i. didn't have so much recess duty t could get my work 
done. I can't blame this on the four-day week, but* because^ f 
recess duty and .alternative scheduling have coincided this year, 
I feel it's best to go back^to traditional scheduling. "* 

* "The Friday inservice days were poorly handled. I was 
under the impress! dh that at least one of those Fridays a month 
would be for time to work in the classroom and .schedule 
meetings. We have b£en given very little time to plan and 
develop our programs during those Fridays. In my opinion this # . 
has had a bad effect on our perception of^the four-day week. 

I would like to use the Fridays to develop our own 
curriculum, talk with teachers, schedule meetings and coordinate 
our special education programs with the regular classroom . 
teachers. ■■> ■ • 

Mass inserv ices and building inclusion exercises are a 
waste of time for me." - 

"I believJ it has had ertce 11 ent x changes on the whole staff. 
Would like to ;see in-service days and some personal time for 
. reports included." ■■■ • . * , 




"After being very deeply involved with the four-day week 
for several months now, I am convinced that' is does work very 
well. I must admit that at first I was somewhat skeptical; as 
were many of the teachers, but the merit of the alternative 
scheduling has been proven to me. A very large majority of the 
staff and students are enthusiastic regarding the f out-day week 
and therefore are accomplishing more. , 

I think, that we are definitely improving the quality of 
education for the students at the junior-senior high' school 
level. * *" • * 

The scheduling may have to be modified as necessary but 
basically it needs no extensive changes at %he present time." 

Overall I think thd*kids are, getting a. better education with° 
four-day week. They hav£ longer time blocks to get work 
don^ in School. Th&se^who don't* get their work done in school 
four-day week, probably wouldn't get it done on a 
lay week either. The four-r^ay week is probably saving the 
ct money. I think the four-day week will only be as good 
as the parents und teachers make it. X, for on§, really like it 
and would like to see another year of it." 



/ 



Parerlt Comments 

* : • ^ x x 

Parental opinion was divided concerning the four-day week. Comments 

seemed to be evenly balanced on a variety of issues, including\the School 

v Board Vs decision to try the new .schedule, the State Supreme* Court ruling, 

'student absenteeism, student achievement, home activities, the valiie of 

education, fatigue and the quality of staff. Few specific recommendations 

were offered £pr modifying the program. Representative comments follo^: 

"We were somewhat resistant to the 4-daj? week at first, and . (it) \ 
seen^d tough ^bn the younger feids-'-but^ after kids adjusted to the \ 
long days — have enjoyed it 11 Family has enjoyed the-3 day \ 
•weekend. Biggest concern: The children's academic education 1 1" 



"Feel the 4-day week should be continued so that it: can be 
adequately evaluated. Don't believe it is fair to any„ program 
not- to give it 2 years I This 1st year was a new experience for 
all concerned and there were many 'bugs' to be 'ironed out' and 
adjustments to be made (on students, teachers & parents parts, 
curriculum changes etc.). I feel by the 2nd year the program 
would be running more smoothly and thus a more fair and adequate 
evaluation could be made of the benefits or disadvantages." 
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"We had more time 'together as a family. Were able to schedule 
doctor and dental appointments without missing school. Found 
the children did as well in' their studies and looked forward- to 
the extra* free day. I am very enthusiastic about this program.^ 

v . '' *■ . ' * 

"Don't care which system but feel tjie District moved into' this 
too soon More-cime at PR level woijld have made believers of 
more patrons and .caused, less friction." 

♦ * 
"My children liked tj}e four-day week, and seemed to do very well 
in school. By Thursday they were tired/ but by Monday, they 
were ready to go again.". 

"I am basically undecided. .The children liKev4 days and when I* 
can take Fridays off I like being with them. I think they are 
learning what they should in class but they are'young and long 
days tire" them out. .When I have to work Fridays a babysitter is 
very expensive and children get bored." . *' . v \ 

*- . ■ ^ * 

"I commend the District for stepping out and trying the plan. I 
was skeptical about the plan to begin with, but it turned out 
very beneficial to my 3 children* and our whole family. They * 
received a good education and were able tp spend more time as a 
•family;". 

"We lijce the 4-day week primarily because of out-pf-school 
activities and more time together as family. Also helpful is 
availability* of help more at home and yet complete the 
academics. If harder 'classes — science/ math, languages — could 
be scheduled for roomings and lighter ones — P.E., study hall, 
bapd, etc., — scheduled for afternoons, it would improve students 
accomplishments." 

: - \ . 

"If a child is used to a four-day school week during their 
school years and suddenly upon. graduation he or she is a member 
of a 5-day work week, how much production can one get from him 
or her on the 5th day???? Please don't experiment on our. kids. 
They don't need to be thfe guinea pigs 1" - 

"We feel that the continuity of education that is received is 
very important. — for exairtpie: previously on Fridays many 
studepts would be absent due to various school-related events. 
This resulted in the disruption of a lot of classes because of 
absenteeism. This problem has been almost completely; eliminated 
with the 4-day week. Also, it's not so difficult for students 
to take part in these activities arid still maintain their 
academic studies. There is also time to plan for family trips 
and medical and dental appointments without being absent from 
school. We also feel that the teachers ^re utilizing their ' 
extra time very well with in-service days and preparation tot 
classes. We tope that the Distr Let also is experiencing 
considerable monetary savings. wV sincerely hope for the 
continuation of the 4-day week." V V; -7. * 
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"ifc* takes, at least five days to learn at.schoo}. What was goo<3 
• enough or, «bs, is good for olir dUldren." 

"I believe the four-day /week is' more tiring due to the longer 
days, especially the yoOnfcer kids. It also makes it hard* on 
couples wnere both -parenps Work. 11 * % , 

"I guess^the question is 'moot ' because of "'the Supreme Court 
decision but I felt it was an excellent step in the attempt; to • 
improve our children's education— I sincerely hope the school 
district seeks legislative approval and continues this program. " 

"Hasn't seemed to be a large difference as far^ as educational 
quality and has lessened the absentee rate for sports activities 
which has-been a great improvement where my children are 
involved." % 

: 4 ■ . 

"The extra time off is nice to have. I have more time to do 



things with my ch^tplren." 



:rlc 



"One of the goals of the new curriculum was for more literary 
writing — haven't seen too much evidence, off this (thus,, 
childrens' writing, spelling and sentence structure lacks 
because off it) . Extracurricular activities and learning 
, experiences offered on Fridays (besides sports) have been very 

excellent.* ' 

* 

"The only thing I dee wrbng with t*he four -day week is that 'kids 
* need all of the non-interrupted train of thought they pan get 
and four .days on and three days off is not good/ especially^ or 
slower students* " 

"My httsband and I both work and prefer the five-day week. The 
four-day week is not beneficial to our family." ■ * * 

"The children I have vary* from 6 years to 11 to- 15 years old. 
Of the three the only child I've noticed getting tired is my 
youngest. She recuperates by Saturday and is recTdy to go again s 
Monday. It's .been much easier, getting my eleven year old boy up 
four days a week than it ever was five days & week. We've 
enjoyed the four-day week." 

sj. I» > . • 

"I really like the four-day week but there are probably some 
areas that could be improved on that I don't know about. I 
believe kids can adapt better dependirinon the parent* 
attitude. The important thing is that tRe students get"* a good . 
education and I believe they can on a four-day week just as well 
as five days." , 

"We moved here from"- another state. Yes, we had qualms, ijut it 9 
has proven to be an excellent program. Our children have c 
improved in grades, attitudes, enthusiasm, and relations in .the 
hone." ' V 
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"My children love the four-day week. I have mixed 
feelings— great f ot high school , student and their 
extracurricular activities—Fridays were well used. For 
elementary pupil— tired, sick more them ever before,, hates 
school, wastes Fridhys as far as worthwhile projects— needs less 
pressure and lighter load at school. Another child will start 
next year. Too long a day for a very small child." 

✓ • *■ 

"It is good to schedule extra activities on a^full day such as 

Friday at) the children have time to prepare themselves for them. 1 

"Have teachers available at least one Friday a month for special 
conferences for parents who request it." 

"I feel that »sf nee pur normal work week is based on afive-day 
40 hour weejc we should expect the same from our students. 
• Otherwise they are going to leave the school expecting a 
fourrday work week and will in a3-l probability be disappointed . 
Sometimes traditions are best." 

"The people in this District would have been much more receptive 
of the idea of four-day week* if it had not been rushed into. 
How is it possible to evaluate this schedule, when you have no 
data about the conventional schedule? If it is proven that 
academic four -day week is advantageous, then we would support 
the schedule and gladly^ However,- we are very dubious about the 
academic? advantages. When questioned; high school students told 
us they like it, because they got their homework done in class. 
Is this ah improvement in academics? We have a 1st grader and a 
3rd grader. It is impossible for us to judge whether the 
four-day schedule is to their advantage academically or not." 

"Overall, an improvement." 

"I am, sure there were changes that after one year with the 
program would have been needed. I wondered about the 1st and 
2nd graders— particularly the ones. that rode buses. This might 
have been too long a day for them. Perhaps they would have" 
needed a modified schedule.", 

# 

"If possible, would like to see additional buses running to 
shorten som* of the longer bus routes. My children also miss 
the helf? of 'teachers aides 1 they had a few years back. Our two 
children are very happy with the four -day school." ' 

"I am answering this on April 20th and am disappointed in the 
Supreme Court Decision. As far as -my family was. concerned the 
four-day week worked and because of sports, doctor and dentist 
and orthodontist appointments my children were in school more 
th^n they have been in the last 14 years in this District. 

-V - • 'S 
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^While most' segments of thfe* educational community—parents, students, 
teachers and staff — flavored the four-day alternative school schedule, their 
specific opinions were highly polarized. Pew individuals* had a neutral 
opinion of the approach. Many of the comments, both pro. and con, reflect • 
personal values about education and the family. Such values are persistent. 
As a result of th? four-day school week, members of the educational community 
greatly increased their awareness of the values and' attitude^ which the? hold 
true. The net effect was one of focusing the community on "an issue." The 
value and quality of education in Sheridan County shoifld benefit from this 
scrutiny and support for years to m come. 
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CONCLUDING REMARKS 

A change to a school district as radical as a four-day week schedule is 
bound to have fur reaching effects. The purpose of the evaluation was: to 
systematically identify the probable areas of impact and to objectively assess 
the changes which resulted. The evaluation -is constrained by the lack ofj 
comparative data from the previous year in some areas, the limitations of . 
expecting Changes in academic achievement within a single year and tfffe 
collection of opinion information after the State Supreme Court ruling. 
However, t$s information which has been gained sheds a great deal of light on 
both the school district ajtd the four-day school week. The conclusions of the 
evaluation are listed below: . 

1. The school district currently provides a quality education for its 
students. Standardized achievement tests reveal that students are 
performing above the national average in, all grade levels and major 

< academic areas. In addition, students hold a favorable attitude 

toward school, 

2. A four-day school week alternative schedule was implemented by the 
District during the 1982-83 school year essentially as planned. The 



1^4*^ one major exception was the return to the five-day week after the 

t . . \ / 

'*& State Supreme Court ruling. . r 

3. The new approach sparked a great deal of professional renewal 

activities, both as staff inservice and curriculum development. * . 
Teachers made an effort to apply these professional development 
activites in their classrooms and buildings. Most felt that real, 
lasting v improvements had been made. 
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4. The findings suggest that' the four-day 'week had a positive 'effect 
upon the quality A and quantity of student learning time. Classroom 
disruptions were minimized by eliminating extracurriular activities 
during the academic day. The efficiency of instructional time was 
enhanced, although fatigue was identified as a limitation. . 

5. Student attendance was not affected by the four-day week. 1 

6. Results suggest that the quality of instruction w^s improved by, the 

V . > • 

four-day week and teacher inservic^. "* • 

7. Any instructional improvements .made by the District. did not result in 
improved student achievement. Either the approach had no effect or 
there was not ample time to realize academic gains within a single 
year, ' . . 

8. Student's attitude toward school was at least as positive as those of 
students in a comparable district . In some cases their feelings were 
more positive thah their counterparts. 

9. The approach did not appear to have a negative effect. upon services 
* to handicapped children. 

10. The approach did not" appear to h&ve a negative effect upon the job 
performance of school staff. While enthusiasm was generated by, the 

... » 

new schedule, fatigue was noted as a limitation. 

11. The startup costs associated with the new approach were likerly ' ' 
off-set by savings in general operating costs. 

12. The community impact was split. Secondary students engaged in a wicte* 

* * 

range of productive activities on Fridays. Most parents saw Fridays 

as positive opportunities for family activities. Families where both 

* • t ** < * 

parents v(ere .working and the children were" of elementary age tended 
to view the four-day week in a negative light. 

. . 88 
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13. The majority of students , teachers, staff and parents advocated the 

V 

four-day school wbek plan as had been enacted by tho District, 

14. The most apparent effect* of the approach was the generation of 
interest, enthusiasm and support for quality schopling on thef^part of 
all segments of the* educational community — parents , teachers, 
students and administrators, alike. Regardless of any other aspect ' 
oft the program, the effectof generating this degree of support for 1 
the' school system is a very positive outcome. 

15. While the findings hint at benefits to be realized from the Sheridan 
plan, "neither* positive nor . negative* outcomes in student achievement 

? could be shown. A single year 'of operation was not sufficient to 

clearly demonstrate any substantial measurable difference. Yet, if 

* ** 
the four -day .schedule results in no apparent deleterious effect and, 

\j 

r at the same time provides an opportunity for instructional 

improvement, the experiment would seem worth continuing. , To discard 
a potentially valuable practice as ineffective, without the 

■ Q 

opportunity to thoroughly test out the idea, is indeed a waste of 
time, energy and enthusiasm, unfortunately, the school district was 
/ not in a position to continue the four-day week irito the 1983-84 - 

* . * •* 

school' year. It is ortly hoped that schools will have an opportunity 
to benefit from this effort tt> pioneer improvements in the quality of 
education. 



END OF REPORT 
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Classroom Observation 'Schedule v . • ' . 

Student On Task^Off Task Chart ' ■'*-> ■ 

^ ' * Random Sample of 35 , Classrooms^, .'•■>. 

The purpose of tliis activity is to record students who are on-task - 

:or off -task during the interval of instruction that is fe being observed. 

. A seating chart is, completed during at least two separate segments 

of^time within the 50-minute period of your observation, SThe most typical 

way to conduct the observation would be to begin the observation with a 

>classroom sweep of student on~task/of f-task behaviors^ After, the sweep,. 

begin 1 ' completing the CLASSROOM. RATING SCALES of the teacher 1 s behaviors. / 

Conclude the observation period with*^ final classroom sweep on student 

oh-task/off.-task behaviors. If you have suf f icient^fcime, more than two 

classroom sweeps of 'student tj^sk behaviors may be conducted. " • However, , 

for the purposes of the evaluation design, please conduct at least two \ 



i|ioi 



sweeps for each observatibniperiod. . ^. 

The 4 results of each classroom sweep are recorded in code on a^eatinc^ • 
^iart. At the top of each chart, the activity that is occurring should 
be recorded. For example, "teacher giving, instruction 'from the chai!kboard, n 
or /'students reading silently," or "students reading aloud. " c After 
entering a coded symbol on the. seating chart, make a sl§sh mark to help 
the evaluator distinguish one sweep from another. On, the sample seating : 
chart on. the following page, the number of slash marks and coded symbols > 

. • • • • . . . ' • • • . ■•*7?iQ~ ' • ~ .-n'--£S:?f — 

indicate. that three. sweeps were made during the observation period. 

In classrooms where. the students are moving a£out for various 
tasks it is important to label the boxes on the seating chart so that .... 
each sweep code recorded in 3, given box is referring to the behavior of ■ 
the same student. If you do not know or care to use the names of tfie 
students r to label the boxes, it is sufficient to use numbers -or alphabetical 
letters, such as initials. >' . _ ■ ;~. 



~ Immediately after the period starts, the observer scans the room 
going clockwise., -Any student who is observed to be talking to another . 
student will be marked with an "S" for Socializing, in the\b$x under the 
students! label. Any student who was observed to be uninyolved in the , 
teacher's expected activity, for example, staring out the window, out of 
their seat, will be marked with a "U" for Uninyp^Lved. Uninvolved means * 
the student is not speaking to another student but is 'cleaa^y not involved 
with the lesson at ^and. A student who, is waiting for assistance will be 
coded with a "W", for Waiting. 

•A summary of* the percent of students off-task can be found by using 

the following formula: 

V" • v. ■*■••'. 

The sum of the number of students off-task for e ach observatio n 

u — * ■■ 

. f The number of students x The number, of observations 

For "example: 

In a cJ?issroom o'f thirty students, 1*0 observations were made. In the 

... o 

first observation, 2 students were observed to be off- task; in the 

second observation, 4 students were of f-task, X third = 3 students,, 

fourth = 5, fifth = 3, sixth = 1, seventh^ 2, eight = 4, ninth = 7, 

and the tenth time, 6 students were off task. 

Using these figures, 'we obtain the. following equation: , ' 

• 2 + 4 + 3 + 5 + 3 + 1 + 2 + 4 + 7 " + 6 = 37 = 12.3 ^ . 

30 x 10 ' - ' . - 300 

- Thus; we have found that 12 .3 percent of the students were off-task 

during this period. ; Subtracting this number from 100 will, of course, 

give us the percentage of students on-task. 
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NOTE :. li the classroom seating takes a different form than the seating 

charl^v 'for example, tables in ^a horseshoe formation instead of d^sks, ". 

; then the seating chart should be corrected to conform to *the actual 

/ Classroom* arrangement by crossing out non-existent seats on the chart, 
* . \ " / . ' . ' v : - V * 

The important thing is to get each student's name in the right place on 

the seating chart. p. 



, . .Adapted f^om Stallings Teaching and Learning Institute 



/ 
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STUDENTS TASK SEATING CHART 

■ ■ * 



Date : 'jflnrtjrv&gn 3> 

Activity #1 ; ftt^**, ffdpj"^ 



Activity #2; 



Tfcne : S^taJytodL 3*01 
Time : ~9.'30 



(Front of Classroom) 



#1 


#2 




#3 


#4 


s/o/o 






1 

! o/o/o 




o/o/u 


#5 


/ #6-- 


#7 


#8 


s/6/u 




oft jo 








s/o|o 


i 

#9 


#10 


#11 


#12 


•. 




o/o/b 








• 5 o/o /o 


#13 


#14. 


#15 


#16 














5/0/1) V 



INSTRUCTIONS ; 

!• Fill in students' names in seats • 

2. Fill -in date,- activity & time, 

3. Complete a coding every 5 minutes. - 1 

4. Use one form for two codings (first: 
black ink, second time : red ink) . 



CODES ; 

S t « Socializing 

U = Un involved 

W = Waiting for assistance 

0 = On Task (Engaged) 



• STUDENT -ON-TASK AND OFF-TASK SEATING CHART 



Date : 



Activity #1 
Activity 42 



; Time:. 
Time : 



11 



(Front of Classroom) 







■S 








INSTRUCTIONS: 
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1. 

2. 
3. 



Fill in students' names in seats. 
Fill in date, class, activity & time. 
Complete a coding sweep every five minutes. 
Use one f orm for two 'codings .(black ^ ink; first. 



CODES ; ' ' 

S» Socializing 
U * Uni nvolved 
W ■ Waiting for assistance 
0 ■ On task (Engaged ) . 



APPENDIX B 

.~ ■ *.'; . STUDENT SURVEY -v; ^ ' : . : ;^:uV ; ->;.:, V ' '? , 

Sheridan County -School 'District Number One West . * 
- . Alternative School Schedule •^\v ; ;?^ / 

. Student Survey . . 

• •-• ' \ .: , . \ {7-12) v 7 tvi;4M-^^^^ 

Census of All 358 Secondary Students ; - 335 retunjed P 4% 
During^ the 1982-83 school year ; the school has tr ied a n^ ; vay - pf • ■ 
v folding classes. Instead of having school five days each week /ipM 
classes are taught four days each week with Fridays to be u^ed for ^students' i" 

: ' *. ■ ■ • •' _ . v. • ; : '.V, : }..:• ^' ■. 

extracurricular activities , parent-teacher conferences and teacher inservice. 
It is hoped that this new schedule would improve school for students . . The : ; 
purpose of this survey is to gather your ideas ; to see if the four-day; )-y , r /^J } 
school week schedule has or has not improved : schooJ^vWe- ■•wiirj'npt ^ 
answered the questions ■, but will put ey^ryon!e| s ^comment s together to : ■■T/Slp^ : ' r }i 
the - school .board decide if the new schedule shc^ld be continued next : :;-year 

The Student Survey has three parts . The •' -f ir st •. part:; looks \ at;-;- r^0;--. 
how the four-day school week may have changed how or what you lefirn in school. 
^ The second part looks at: the way the four-day school week changes what 

you do when you are not in schools The final part lets you comment and -['■] 
vote on whether the four-day school week should be continued . • 



I. The School Program >* 

A school program includes what is taught, how well it is taught and how 
much you have learned. This section looks at the good, bad, or unknown 
effect of the 4pur-day school week schedule on the school program; Think 
about the classes in which your were enrolled ,this : :-year . ; , j:^.'-';' 



♦ • 

SirclV the effects which the new 
four-day school week has had . 
upon the following: ■ 


9 

Very Good 


Slightly Good 


Not Much Difference 


Slightly Bad 


•o 

«. * 
9 m 

•>». 

,5! 


Don't Know 


Comments 




1. Classes cover enough material. 


+2 


+1 


0 

. , i 


-1 


-2 


?. 




— .... 


2. A lot can be learned in the 
classes. 


+2 

■ - A 


+1 


0 


-1 


-2 


,?.:• 




". "- " : 


3. There is time for the class to 
r / focus c^T details. 

A Pni-h einw and fast students can 
■ learn ' v ftrom the classes. * 


+2 
+2 


t 

+1 
+1 


, 0 
0 


-1 
-1 


-2 
-2 


.?'• 
? 


. * 


• : . v ;... . 


5. 'Lfessoris flow smoothly from 
: day to day. 


+2 


+i 


0 


-1 


-2 


? 


r 




6. The teacher uses a variety of 
different activities- in class. 


+2 


+i 


•€ 


-1 


-2 


? 


S 




7, Field trips and other out-of- 
' v ; school activities are 
sometimes used. 

0 

8i I can remember the key points 
of the lessons. 


+2 
+2 


+i 


0 
0 


-1 
-1 


-2 
-2 


? 
? 






9. The amount of homework is O.K. 


+2 


+i 


0 


-1 


-2 


? 


• •• -'ii. ■ ■' 




.0. I come to class ready to learn. 

.1. There is enough time to cover 
V.''" each" il^is son. 

.2. I; can ^actively participate in . 

v':class.\ -,V . 


+2 
+2 

+2 


+i 
+i 

+i 


-0 
0 

0 


-1 
-1 

-i 


-2 
-2 

—2 


? 
? 

? 


• • •• . - . • 


... ^ .j. 

. . . - „ 


>3. Studisnts and teachers, aren ' t 
-absent. * y ;; ^^/'\ 


+2 


+i 


0 


-l 


-2 


?: : 


- .:■ ■ ^ «v 

. V 


• . *! . i 


L4. Classes are not disrupted by • 
students going in and out. 


'■ +2 


+i 

: 't 


0 

. . . .. 


-l 


-2 


? 




... • ,'• -•'•'!'• 


L5. The teacher and students get 
tired in class. 

L6. ; There's time for special 

activities and makeup- work. * 


■!2 


k 
+i 

Silt; 


*c 

. 0 


-i 
-l 


-2 

> 

-2 


? 

. 7 








SI 


!il 


ill 


III 


lis 


Mi 







II. Out-of-School A^asfcyi.ties * 

o W% Another effect of the four-d^y school week alternative schedule is 

to change the tittle which we have away~ from school. This section asks 
you to rate and comment upon the effects of the new schedule upon 
your out-of -school activities. 

<D 
U 

■c 

0) 

u 

0) 



Circle the effects which the new 
four-day school week has had . 
upon the following: 



1. Time for you to plan and do. 
things at home. 

2: Time for you to complete 
sohoolwork and prepare 
for class. . 

. • ":•* •••• * " v ->^ ... 

3. Time for you to participate ' 
.in the school' s extra- 
curriculum activities. 

4'. Time for you to participate 
• in learning activities 
. in the community. 

5. Time for you to spend with 
your family and friends. 

6. Time for you to work at home. 

7. Time for yoti to get a job,/ 



8. Time for students to get in 
trouble. 

• / ' ■ • ■ ■ , *• 

9. Time for students to. waste.- 



+2 



+2 



+2 



->-2 



+2 



t 2 
+2 

+2 
+2 



4J 

CO 



•H 
Q 

o 

4 

O 



^4 



r, . 



+1. 
+1 

+1 

+r 

+i. 

+1 
+i 
+1 

+1 



0, 

-i 
-i 
-l 

-i. 
-l 
-l 

-l 



.-2 
-2. 
-2 

-2 

-2 
-2 
-2 

-2 



o 



"c 

8, 



Comments < 
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Ill* Your Conclusions^ About the Four-Day Week 

The final part of the >survey deals with yoyr overall opinions about 
the four-day school week. 

r. You have now tried the four-day school week schedule for nearly 

9 a^jtear. Based upon your own experiences with this new schedule/ 

_ • 
% what would you recommend to the Sheridan County School District 

Number One West Board (check one):: 

I 1 a) Discontinue the four-day school^ week schedule 
for the reasons b£low and return to the 
regular schedule. ' 

| 4 | b)* Continue "the four-day school week schedule as 
currently designed for the reasons below. 

| I c) Continue with modifications the four -day ^school 
week schedule with the changes noted below. 

* * . 

ft * 

Comments: 



2. . What did you usually do on Fridays this year? 
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APPENDIX C 

Teacher Survey 
Sheridan County , School District Number One West 
. Alternative School Schedule 



r ■ * ~ Teacherp Survey . ~ \ 

' • Census of All 60 Tea chers; 55 returned (92%) 

* " — ' — ,. • ■" " T— ~ — . /-. . .. ~ : . , — . , . ■ '■ ' " 

During the 1982-83 school year, the District has tried a new way o ^ 
of conducting classes. Instead of having school five days each week, longer 
classes are taught four days each week with Fridays to be used fdr* students', 
extracurricular activities, - parent-teacher conferences and teacher inservice. 
It is hoped that this new schedule would improve the quality of education 
_ Sor students. The purpose of this survey is to collect your ideas and 
opinions to help determine if the: four day school week schedule has or has 
not improved the quality of education. While your individual responses :■• 
will remain auionymousj results of thfe survey and other information will be T 
provided- to .school board members to help them decide whether or not to 
continue this new schedule. 

The* teacher survey consists of fpur major sections. The first section 
deals with the relative influence of the four day school week upon the quality 
• ; of the District's educational program^ including curriculum, instruction 
;^^*and learning environment. The second sectiorfv focuses upon the effects of 
the new schedule* upon staff performance* The third section deals with the, 
;j! impact of the four day school week on but-of-sbhpol activities. The final 
^ s^ciion provides for overall comments and suggestions concerning the four 



day school week alternative schedule. 



Place your completed survey in the envelope marked TEACHER 
SURVEYS located at the school office reception area. Please 
return the survey no later than April 13. Thank you for your 
cooperation. 
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I. 



The District's Educational Program 



An educational program of a school can generally be viewed as consisting 
of curriculum (goals, materials and evaluation), instruction (teaching 
techniques) and the learning environment (time A class size, facilities). 
This- section explores the positive, negative orHinknown ef facts of the 
four-day school week schedule on these educational factors. Consider 
the classes which you currently teach. 



Circle the degree to which the 
new four-day sqhool week 
schedule has had a: 



4J 

3- 

m 
w 

> 

•H 
4J 
•H 
W 

o 

On 

>1 
u 

> 



> 

4J 
•H" 
(0 

o 



4J 4J 

tr» a) 

•H M-l 

w pa 




a) 
> 

•H 
4J 
id 
0> 
0) 
55 



4J4J 
•C O 
CP 0) 
•HIH 
HM-I 
WW 



4J 
O 

a) 

w 

a) 
> 

a) 
> 



c 
o 

•H 
C 

8* 

O 

W 
4J 



Comments 



; 1. Curriculum scope covers enough 
material. 

2. Curriculum quality enables 
students to learn effectively. 

3. Curriculum intensity provides 
enough focus on detail. 

4. Curriculum flexibility allows 
for different student 
learning levels and styles,. , 

5. Curriculum continuity enables 
students to smoothly progress 
through the material. 

6. R variety of different learning 
activities are used. 

7. In- school and *out-of -school 
learning activities are 
appropriately balanced. 

8. Instruction provides for long- 
term student retention. 

9. Instruction provides for an 
appropriate amount of ..home- 
work. 

10. Teachers and students come to 
class adequately prepared. 

11. Enough learning time is 
provided. 



+2' 
+2 
+2 
+2 

+2 

+2 
+2 

+2 
+2 

+2 
+2 



+1 
+1 
+1 
+1 

+1 

+1 
+1 

+1 
+1 

+1 
+1 



-1 
-1 
-1 
-1 

-1 

-1 
-1 

-1 
-1 

-1 
-1 



-2 
-2 
-2 
-2 

-2 

-2 
-2 

-2 
-r2 

-2 
-2 
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I. The District's Educational Progr 


am - 


-. Cont' 


d 






>■ 




• <* . ' 
" OS 

J f 

Circle the degree to which the 
new four-day school week 

or-VioHnl e* Yias had &i 

SbllCUUAC l*C*i> iiOU ** • 


Very m Positive Effect 


Slightly 'Positive 
Effect 


Neutral/Not Much Effect 


Slightly Negative, - 
Effect . »• ' 


Very Negative Effect* 


Not Sure/No Opinion * 


Comments 




0 K , 

12. Students actively participate 
in learning, activities. 


> 

+2 


+1 


b 


-1 


-2 


. ? 






13. * Absenteeism is minimized. 


+2 


+1 


0 


-1 


-2 


? 


- 




14. Disruption of learning time 
is minimized. ^. 


+2 


+1 


0 


-1 


-2 






V 

c 


.15. Fatigue of students and 


+2 


+1 


o" 


-1 

■* 


-2 


•? 






16. Opportunities are provided 
for* enrichment and 
makeup ^ork. 


+2 

t 

4 


+1 


0 


-1 


-2 


? 


i 


\ 



I 

•0 



1 



9 
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II. Staff Performance 



Our work as educators includes a wide range of instructional and 
support tasks which we muft accomplish.; 'This section explores the 
effects of the four-day school week schedule' o.n our* ability to 
accomplish our work in a quality, consist^rit apd timely manner. 
Consider the work which you currently perfbrrrTas a 'teacher.. P 



c 

• 

Circle the degree to which the 
new four-day school week / 

bCllcUUlc ilClb JJAU CI . 


Very Positive Effect 


Slightly Positive 
Effect 


Neutral/Not Much Effect 


Slightly Negative 
Effect 


Very Negative Effect 


Not Surg/No Opinion 


* 

<• 

^MfMn v% A* tf* 

coznmenus 


















1. Accomplishing routine tasks in 
a timely manner. 


+2 

~m> 


+1 


n 


0 


_ o 


t 


* • 


2\ Accomplishing routine tasks 
in a quality manner. 


+2 


+i 


o 






t 




3. Planning *f or tasks to be 
accomplished. 


+2 


+i 


0 




-2 


? 


L 

r ' % 

t 


- 4. Usxng your time effectively. 


+2 


+i 


0 


~ 1 


-2 


? 




5. Doing followup. on your work. 


+2 


+i 


0 




-2 


? 




6. Working with other staff 
' members. m * 


+2 


+i 


0 




-2 


? 


* 

* t 


7. Accomplishing special* tasks 
as they are needed. 


+2 




0 




-2 


? 


* 


8. Maintaining a sense of' 

a^uwui^/jixoiiuiciiu ciiiu xiikc^cok 

in your job. 


+2 


+i 


0 

• 




-2 


? 


< 


Q Tfvino nptj uAt/e C\ f 
7. ~ j \y . new ways ui 

„ accomplishing your work. 


+2 


+i 


0 




-2 


? 


C 


10. Coming to work with a sense 

of enthusiasm. ^ 


+2 


+1 


0 




i2 


? 




11. Having enough time to do all 
of your work well. 


+2 


+i 


0- 




-2 


? 




12. Feeling like a team member 

of the school staff. * 

* 


+2 


+r 


0 




-2 


? 




13. Liking your work. ■ r \ 
. • 


+2 


+i 


0 




-2 


? 




14. Suffering from" stress and 
k .fatigue. ' 


+2 


+i 


0 




-2 


? 


- 


15.. Becoming bored with your 
work. 

|L6. Make valuable changes 


+2 
+2 


+i 

m 


0 

b, 


mm 1 

m.-'-m 


-2 

• -2 * 


? 
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III. Out-of-School Activities 



One direct effect of the four day school week* alternative schedule 
is to change the nature of the tine which we have out of school. 
This section provides an opportunity for you to rate and conanent 
upon the effects of the new schedule upon the out-of -school 
activities of you anfl your students. 




Circle the degree to which the 
new fouy-day school week 
schedule has had a: 



1. Opportunity for you to plan and 
do personal activities. 

2. Opportunity for you to plan 
and develop instructional 
activities and materials. 

3. Opportunity for you to 
participate in the school's 
extracurricular activities. 

4.. Opportunity for you to conduct 
out-of-school learning 
activities for students. 

5. Opportunity for you to. meet 
and work with' school staff. 

6. Opportunity for you to meet 
and work with parents. 

7. Opportunity for you to provide 
special assistance to students. 

8. Opportunity for personal and 
professional renewal to 
prevent "burn-out." 

9. Opportunity for you to develop 
closer ties with family 

and friends. 

•* 

10. Opportunity for you to do 
community projects. 

11. Opportunity for students to 
plan and do personally 
constructive activities. 



o 

0) 
tw 

w 

© 
> 



CO 

o 

>% 
u 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



4J 4J 

JB U 

•HIM 
i-t <w 

w u 



+1 
+1 

+1 

+1 

+1 
+1 
+1 
+1 

ft 

+1 

+1 
+1 



4J 

I 

10 

u 
o 

X 



0) 

> 
z 



4J JJ 

r o 

•HIM 

CO w 



-1 
-1 

-1 

-1 

-1 

t 

-1 



"si 



-1 

-f 

-1 
-1 
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•H 
4J 

M 
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-2 
-2 

-2 

-2 

-2 
-2 
-2 
-2 

-2 

-2 
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Comments 



122 



III. Out-ofrSchool Activities 



Cont'd 



Circle the degree . to which the 

new four-day school week 

schedule has had a: 



o 

U-l 
U-l 

W 



tfi 
0 

a 
u 

l 



0) 

> 

4J 
•H 
W 
0 

a 



4J 4J 

X o 

•HAW 
HIM 



0) 

> 

4J 
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4J 4J 
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•H U-l 
H U-l 
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U-l 

W 

0) 

> 

•H 
4J 
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z 

>1 
u 

*. 



0 

I 

# 

w 

0 
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Comments 



12/ 



13. 



14. 



15* 



16.. 



17. 



18. 



Opportunity for students to 
complete schoolwor^and 
prepare for classes. 

Opportunity for students to 
participate in the schqol's 
extrac^xriculum activities. 

Opportunity for students to 
engage in community-based 
learning activities. 



Opportunity for students to 
develop closer family 
relationships. ^ 

Opportunity for students to 
engage' in delinquent - 
behavior. • . 



Opportunity for students to 
work ori a part-time basi&y^ 

Opportunity for students to 
wa^te time. 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+1 



+1 



+1 



+1 



+1 



+1: 



+1 



-1 

-1 

-1 

-1 

"I 

-1 
-1 



-2 



-2 




-2 

-2 
-2 



IV. Concluding Opinions and Observations 

The final section of the survey ideals, with your overall opinions and 
observations about the four day school week and^its impact upon you and your - 
students, 

1. One part of the new school schedule plan was to provide teachers with 

greater opportunities for curriculum planning and_prof essiorial development. 
Think about the various inservice activities, planning meetings and 
'* curriculum development ef°fdrts in which you may have participated this 

school year and respond to the following questions, 

'- » . f" 

i, a) Did' you participate in curriculum planning and professional 

renewal efforts more, 'less or about the same. as the- 
previous year? 



b) What effect did your participation in these activities have 
upon you and your teaching? 



c) Please rate the extent to which your participation in curriculum 
planning and professional development activities resulted in 
instructional improvement: 



Check (/) the extent 
to which you 



Not 



Shared & 



Currently 



|have: 

Applied the information 
^gained 


Attempted 


Fiannea 


/ 


xiij. L±a ucu 






Changed your classroom 
jf program 














instituted changes in 
ft; your own professional 
§. dew^opmen t . 














>RecoiMende,d changes in 
y the. school's 
^program . * /j . . 










■A 




ijSuggeig^Si changes/ in / 
S£he District •■ s-/ j-h^ ^ * v 
i^pfbgiram - ./ j . 


"'Vft V 










.* 



ERIC 



124 



You have now had an opportunity to » try the four day school week schedule. 
Based upon your own experiences with this approach, what recommendations 
would you make to the Sheridan County School District Number One West 
Board : ■ 



1 1 ' a) Discontinue the four day school week schedule for the t 

reasons cited below and return to the traditional schedule, 

| ( bj Continue the four day school week schedule as currently , 
designed for the reasons cited below. p 

| | c) Continue with modifications the four day school week 
schedule with the changes' noted below. 



Comments : 



APPENDIX D 



Parent Survey 
Census of All 4 51 Families; 223 returned (49%) 



April 12, 1983 



Dear Parent: 



During the 1982-83 school- year , the District has tti^d a new way of 
conducting classes. Instead of having school five . days each week, 
longer classes are taught four days each week with Fridays to be 
used for students' extracurricular activities, parent-teacher 
conferences and teacher inservice. It was hoped that this new 
: y. module would improve the quality of education for students, 
liie purpose of this survey is to collect your ideas and opinions 
to help determine if the four-day school week schedule has or has 
not improved the Your individual answers 

to the survey will remain a^pnyinous, but will be' combined with others 
tb helj^^dhool board members decide whether or not to continue this 
new schedule. > : : ''* ' ■■' . •; , 

The Parent Survey consists of three parts. The first part looks at 
the effect of the four-day school week upon the quality of tlie District 
educational program, including curriculum, instruction and learning 
conditions. The second part looks at how the four-day school week 
affects out-of- school activities. The final part asks for your overall 
impressions and suggestions about the four-day school week 
alternative schedule. i . 



"PTel¥e^compIet e " 

the attached prepaid, envelope at your earliest convenience, but no 
later than April 20, 1983. Our office will conduct an independent, 
unbiased analysis of the opinions of you and others concerning^th^ 
four-day school week. Your opinion is very important to us r soS^ 
please take a few &ments now to complete and return the survey. 
Thank you for your time and cooperation in this matter. 

Sincerely, / V 

Steven R. Nelson, Evaluation Specialist 
Assessment and Evaluation "Program 

SRN:ak * • \ '. . 

. ':. • : ■ .• ' ' ' \ 

Enclosures * 
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Sheridan County School District Number One West 
Alternative School Schedule 

' Parent Survey v 

•- ' 

I . .The School Program *^ 

A school program includes what is taught, how well it is taught and how much 
students learn. This section looks at the good, bad, or unkown effects of the 
four-day school week schedule on the school program. Think about the classes 
in which your children were enrolled this year. 

CD 
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Circle the effects which the new 
four-day school week has had 
upon the following : 
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vCoznments 



1. Classes cover enough material. 

2. Students learn a lot from the 
classes. 

3. There is time for the classes 
to focus on details. 

4. Both slow and fast students 
can learn from the classes. 

5. Lessons flow smoothly from* 

day to day. 

« ■■<».. 

6. The teacher uses a variety of 
different activities in class. 



-7 . Field trips and other 6ut-of- 

school activities are sometimes 
used. \. " ^ 

8. Students can remember key 
points from the lessons. 

9. The amount of homework is O.K. 

10. Students are adequately 
prepared for class. 

11. There is enough time to cover 
the lessons. 

* «? 

12. Students actively participate 

in class. ' . . 

_ 13. Students ' and teachers aren't 
absent. ■ ■ 

14. - Students are not going in and 
out during class time. j 

1 5 . .. The teacher and students get 
tired in class. ; ":' - /. 

6. There's time "for special 
£ : activities and makeup work. 
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+2 

+2 

+2 

+2 

"+2° 

+2 

+2 
+2 

+2; 

+2 

+2 

+2 

+2 
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+1 

+1 

+1 

+1 

+1 

+1" 

+1 

+1 

+1" 

+1 
+1 
+1 
+1 
+1 
+1 



-2 
-2 

-2 

-2 

-2 

-2 

-'2 

-2 

-2 
-2 

-2 

-2 

-2 

-2 

-2 ? 

-2 
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II. Out-of-School Activities 

Another effect of the four-day school week alternative schedule is to 
change the time which students are away from school. This section 
asks you to rate and qomment upon the effects of the new schedule 
upon your children's out-of-school activities and its effect on 
the family. '.. 
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Circle the effects which the new 
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upon the following: \^ 




Sligl 


Not ] 


Sligl 


Very 
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Comments 


















1. Time for your child to plan 




+1 
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-i 


-2 


? 




and do things at home. 
















2. Time for your child to complete 


+2 


+1 


0 


-1 


-2 


? • 




schoolwork and prepare 
















for class. 
















3 . Time for you and your child to 


'+2 


+1 


0 


-1 


-2 


? 




participate in the school's 
















• extracurricular .activities. 
















4 - yTime for you' and your child -to * 
/ participate in .-activities in " % 




+1 


0 


: r 


-2 
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,'»■ : ; ; ."■ ' * . ; 


the community. 
















5 - .Time for vour family to spend 


"+2 


+1 


0 




-2 


? 




together. v - 
















6. Time for your child to work 


+2 


+1 


o 




-2 


? 




at home. 














. ' of • 


7. Time., for your child to get 


+2 


+1 


0 




-2 


? 




a job. m : 
■ . . $ 
8. " Time for students to get in 
















+2 


+1 


0 




-2 
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trouble. 
















9; Time for students to waste. 


+2 


+1 


0 




-2 


? 




10. Time fo-r student s ' dental, 


+2 


+i 


0 




-2 


? 


\ •' 

'•• '. " ' ' "*••..■**•'•'. •'" •>•••■ 


' doctor and other 
















appointments. 
















11. Changes in our schedule at 
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12. Costs to our family, 
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J+i 


0 




-2 






13. Our opinion of the school 
. district. , ■ : .'.'•.''*:. 


.-+2- 




-0 
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III. Your conclusions About the Four-Day Week 

The final parKpf the survey deals witft your overall opinions about 
the four-day school weekw„ 




1. Your children have now tritedr the foifc^-day school A^ek-schedule for nearly 
a year; Based upon your own\ experiences with this new schedule, what 

1 would you recommend to the Sheridan County School District __Nuinb.er_One _ 

West Board r •» 

[ j ^a) Discontinue the four-day school week schedule for 
the reasons below and return tb the regular ^ 
schedule. • . r . 

, > ». x 

|, | b) Continue the four-day school week schedule as . 
. * currently designed for the reasons below. 

s { | c) Continue with modifications the four-day school 
week schedule with the changes notedbelow. 

Comments: ~ 



2. What did you and your children usually do on Fridays this year? 
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School Sentiment Index 

- " . Vv 

# Primary Level Teacher Instructions 

Each." of the 264 Students (K-3); 241 returned (91%) ■ 
All Students in a Comparable District 
This inventory consists of 40 questions about school to be read orally by 

tKe teacher. Students respond to each question by marking "yes" or "no" on 

the speciallyrdesigned answer sheets provided. The questions involve student 



attitudes toward various aspects of school, $ 

> ■ , ■ ■ ■ ^ 

The School Sentiment Index is to be completed by each student in grades 
K-3 on April 13, The inventory normally takes about 15 minutes to complete. 
Each student will need a pencil and a set of answer sheets. 

The questions in the School Sentiment Index are to be read orally to the 
children. The stud^iffes respond by marking "yes" or "no" ori' the response 
sheets. Ch^dren of kindergarten a_ge have been able to complete the measure 
when *p^rf&tice activities have been used: 

The following practice activities should be used prior to beginning the 

instrument to ensure that the children understand the procedure for indicating 

.■■> . — . * 

their responses: 

1. On the chalkboard, draw a series of response boxes similar to those 
on the response sheets: 





Yes 




Yes 


NO 


Yes 


No 


Yes 


No 


Yes 


No 


Yes 


No 



(Do not distribute the actual response sheets until you are ready to 

' * - - . ■ . ., . . ■ . ■ 

begin the measure.) 



2, Clearly identify for the children the written words "yes" arid "no," 
Have individual children identify the words; confirm the correctness 



of each child's responses. 



3. DeraShStrate the proper marking of the responses (j^s* no) . Emphasize 
that o^y one word is to be marked in each box, 

4. Have different children come to the board to answer as many of the 4 
following practice items as are deemed necessary. With children who. 
can already discriminate between "yea" and responses, few, if. 
any, of these practice exercises may be needed. 



a. Are you a child? 
* ' b. Are you a trai^ 

c. Do you have a brother? 

\ 

d. Do you like to sing ? K 

e. Do birds fly? 

Two methods of identifying the responseNboxes are provided • x 4agjie pictures 
on the left in each box may be used with children who are unable to identify 
the numerals 1-40. If the pictures are used, thWy should be identified before 
beginning the instrument. The pictures are: dog,\butterfly, flag, chicken, 
pig, horse, sun, bird, frogs, cow. When administering the instrument, the 
administrator should check on each item to make sure children' are responding 
"in the box with the..." Children who are able to read numerals may prefer to 
use these rather than the pictures; numerals are located i\ the upper right 
handt corner of each box. The administrator should identify the correct 
numeral before and after reading each question. . 1 \ 

Remind the children that for many questions, either answer may be correct 
although only one answer will be correct for a particular child. Therefore, 



they need not worry if another child 1 s respgpse is different 



Do not permit the children to" verbalize "their answers when 



fjrom their own. 
responding.; 



Oral Questions 

. Turn to the BLUE sheet. 1$, everyone looking at the BLUE sheet? See the 
dog for question number 1. Answer yes or no, 

1. Is your teacher interested in ufe things you do at home? 

: Look over at the butterfly for question number 2. Answer yes or no, 

2. When you are trying to do your schoolwork, do the other children 
bother you? 

Look down at the flag for question number 3. Answer yes or no, 

>3. Does your teacher care about you? 
Look over at the chicken for question number 4. Answer yea^or no, 

4 . ' , Do other children get you into trouble at school? 
Look down at the pig for question number 5. Answer yes or no, 

5. vlyDo you like being at school? 

Look over at the horse for question number 6. Answer yes or no, 

6. Would you be happier if you didn't have to go to school? 
Look down at the sun for question 7. Answer yes or no, 

7. Does it~bother you because your teacher doesn't give. you enough 
time to finish your work ? 

Look over at the bird for question nuigj^e*^. Answer yesjpr.no, 

8 . Are the grown-ups at school friendly toward the children ? 
Look down at the frogs for question number 9. Answer yes or no, 

9. Do you like to read in school? 
Look over at the cow for question number 10. Answer yes or no, • 

10 . When you don't understand something, ar4 you usually afraid to 
ask your teacher a question ? 
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Now go to the YELLOW page. Is everyone looking at the YELLOW page? See 
the dog for question number 11. Answer yes or no, 

11. Are the other children iri your class friendly toward you ? 
Look over at the butterfly for question number 12. Answer yes or no, 
: 12. Are you scared to go to the office at school? 

Look down at the flag for question number 13. Answer yes or no, 

13. Do you like to paint pictures at school? 

Look over at the chicken for question number 14. Answer yes or no, 

14. Do you like to write stories in school? 

Look down at the pig for question number 15. Answer yes or no, 

15. Is school fun? / 

%"* Look over at the horse for question number 16. Answer yes or ho, 



16. Does your teacher like to help you with your work whe 



; help? ^ 

Look down at the sun for question number 17. Answer yes or no, 



you need 



17. Do you like doing arithmetic problems at school? 
Look over at the bi rd f or question number 18. Answer yes or ncj, 

18. Are the rooms in your school nice? 

Look down at the frogs for question number 19. Answer yes or ho, 

19. Do you like to learn about science? 

Look over at the cow for question oumber 20. - Answer yes or no, 

20. Do you like to sing songs with your class? 



v 
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Now turn to the^ GREEN page. Is everyone looking at the GREEN page? ,See 
the dog for question number 21. Answer yes or no, 

21,. Does your school have too many rules ? " 
• Look over at the butterfly for question number 22. Answer ye* or no, 

22. Do you usually do what other children want to do instead, of what 
you want to do? s 

Look down at the flag for question number 23. Answer yes or no, 

23. Do you like the other children in your class? 

Look over at the chicken for question number 24. "Answer yes or no, 

24. Would you like to be somewhere other than school right now? 
Look down at the pig for question number 25. Answer yes or no, 

25. Does your teacher like some children better than others? 
Look over at the horse for question number 26. Answer yes or no, 

26. Do other people at school really care about you? r 

'•' ■ 
Look do wn a t the sun for question number 27. Answer yes or no, 

27. Does your teacher yell at the children too much? 
Look over at the bird for -question number 28. Answer yes or no r ^ 

28. Do you like to come to school each day? 
Look down at the frogs for question number 29. Answer yes ojc no, 

29. Does your teacher get mad too much? 
Look over at the cow for question number 30. Answer yes or no, 

30. Do you feel lonely at school? 
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Now turn to the PINK page— the lust page* is everyone looking at the pink 
page? See the dog for question number 31. Answer yes or no, 
31. D6 you have your own friends at school ? 
* Look over at the butterfly for question number 32. Answer yes or no, 
: 1 '32. Do your olassntatea listen to what you say ? 
I Look down at the flag for question number 33. Answer yes or no, 

33. Do you like to learn about other people ? 

Look over at the chicken £or question number 34. Answer yes or no, 

34. Do you wish you could stay home from school a lot ? 
Look down at the pig for question number 35. Answer yes or no, 

35. Is school boring ? 

over at the horse for question number 36. 'Answer yes or no, 

36. Are there a lot of things to do at school? 

Look down at the sun for question number 37. Answer yes or no, 

37. Do nice things happen at your school every year? 

Look over at the bird for question ni^pber 38. Answer yes or no, 

38. Do you get tired at school? 




Look down at the frogs for question number 39* Answer yes or no, 

39. Do you remember your lessons on Monday? 

Look over at the cow for question 'number 40. Answer yes or no, 

40. Does your teacher make you work too hard? 



That was a good job everyone! Hand all your papers to 
and we'll put them in this envelope. 
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School Sentiment Index 

Intermediate Level Teacher Instructions 

Each of tho 199 Students (4-6) i 179 returned (90%) 
All Studonto in a Comparable District 

The School Sentiment Index consists of 90 statements regarding various^ 
aspects of school to which students respond by indicating whether each 
statement is "true" or "untrue" for them rfhd their .school. Tho statements 
Involve student perceptions of, and attitudes toward, various aspects of 
school. v 

The School Sentiment Index is to be completed by each student in 
grades 4-6 on April 13 during ono class period. The inventory normally 
takes about 30 minutefe to complete. Each student will need a #2 lead 
pencil and an answer sheet. Before beginning the inventory, directions 
to the students should be given orally. ' fie sure that students clearly 

; * 

i 

understand the procedure for completing the survey and understand the 
meaning of "true" arid "untrue." To reduce problems with vocabulary, the 
teacher should read each item orally in a clear, neutral manner . s 
Discourage students from asking questions regarding interpretations of the 
statements. Emphasize that the survey calls only for their general feelings 
about each statement. 

At the conclusion of the survey period, have students collect all 
answer sheets and place them in the envelope provided. This envelope should 
be sealed and immediately given to your principal. Thank you for your 
cooperation in this matter. 
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(i " . . • Directions ' >v 

This- is a survey about you and your school. It is not a testv • : 
There are no right or wrong answers. The important thing is to answer 
each item honestly how you feel. V • - . : - • ' - - • • 

You will not be graded. Do not put your name on the answer sheet. 
No one will know how. you individually- answered the questions . 

We will be using #2 .pencils to complete each item. Put a dark mark 
in the box which best reflects your feelings— whether you feel what is 
said is true or. untrue of you and your school. Does everyone understand 
what is meant by "true" and "untrue." 

Mark only one choice per statement. Erase any mistakes carefully 
and completely. 

I will read- each question to you aloud. We will have plenty of time. - ; 
to answer the questions, so stop me if I'm 'going too fast. Once we begin 
- I will not be able to" answer any questions, so does anyone have any 'questions 
now .about how to complete the survey? 

O.K., let's begin. ■* ■ • . . * ■'-."V^. 
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HOW T FEEL ABOUT SCHOOL • ' 
•.. . . Intermediate Level • ; . 

This is a survey about you and your school: It is. not a test. There are no. right or wrong answers. The 
important thing is |o answer honestly how you feel: You will not be graded. Do not put your name on 
the survey. Using a #2 pencil, pm^a dark mark in the box which best reflects your feel irigs-wHether you 
strongly agree, agree, disagree* or'strongly disagree' with what is said. Mark only one choice per 
statement. Carefully erase mistakes. ' ~ " 

Other children bother me when I'm trying to do my school .work. ;v '• ■ ■A--- v %f 5 

My teacher ; always tries to telliiie when she is pleased with rhy work. ; 
My teacher is interested in the things I do outside of school. ;.y 
Each ^prning I look forward to coming to school. ' • 

This school has rules like a jail. ' . V 

Ifrclass, my teacher allows us to make many, decisions together. 

_>My teacher grades too hard. ^ 
Other children often get me into trouble at school. r . 
My teacher doesn't explain things very well. ~ ; 

My teacher listens to what I have to say. • 
It is hard for me to stay happy at school because I wish I could be somewhere else". 
There are many activities at school from which I can choose what I like. \ 
When I do something wrong at school, I know I will get a second chance. 
My teacher*gives me work that's too easy because she's lazy. 
I often must do what my friends want me to do. 
My teacher tries to make school interesting to me. 
Most school days seem like they frill never ejnd. 
My teacher does riot care about me. 
I don't like having lo go to school. 
The grown-ups at my school are fa 

My teacher gives me as many onanc^as others to do special jobs. 
The other children in my classJare not friendly toward me. 
My teacher tries very hard to help me idnderstand hard schoolwork. 
I like to do my homework. 
My teacher doesn't understand me. 

I often wish I was somebody who doesn't have to go to school. 
This school has events all the time that make/me happy I attend school here. 
My teacher treats me fairly. . , \ ' \ 

My teacher tries to make sure I understand what she wants me to do. 
I really like working with the other children in my class. ! 
. ' Fm afraid tQ tell my teacher when I don't understand something. 
I feel good when I'm at school because it's fun. 
I get scared when I have to go tq,the office at school. ^ 
rnSlTteacherlirif^^ ~~ "~ \ 

My teach er doesn't give very goodjfests. , " 
School is a good place for makingfnends. . 
My teacher tries to do things that the class enjoys. 
I like trying to work diflicult puzzles, 
5 Fn&cared of rny teacher because she can be mean to us. 
• I like testacy home from school/ ; y 

." 

. J don't like most of ^ • '.. 

HI CpNTINUlE ON BACK OF SHEET 
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1 I 1 I 47. I think a new child could make friends'easily in my class. 

I I T~~l 48. I feel like my teacher doesn't like me when I do something wrong. 

1 | 1 | 49. My class is too crowded. 

. I L \ l I -50. When a new child comes into our class, my friends and I try very hard to make him or her 

I - 1 1 ' I 51: My teacher likes some children better than others. ' . 

j : \ || | ; .52. I feel unhappy if I don't learn something new in school eadi.day/ : /«/V^/-:--^.it:V^/;' : : : ':- 

I | •> I 53, ^ When I do something wrong, my teacher corrects me without hurting my feelings. 

i 1 I i I I like school because there are so many fun things to do. 

1 | | | 55. -My school doesn't have very many supplies for us to use. V , 

' | | | | . 56. My teacher would let the class plan an event. alone. , ^; 

| • | ' 1 | 57. My teacher is often too busy to help me when 1 need help. 

| I | | 58. It would be nice if I never, had to come back to schooPagain after today: 

, ) J I T~| y 59. My teacher doesn't want to hear our ideas on classroom rules. 

1 | 1 | 60. My teacher usuajly explains things too slowly. 

| . . f 1 " | 61. Older children oft en boss my friends and me around at my school: "r 

1 | 1 | 62. I don't think there is very much to do at this school. 

| | | | 63. My teacher bosses the children around. 

'I- | | | 64. My teacher gets angry ifthe class isn'j quiet. 

1 • | | | 65. My teacher usually doesn't know what to do in class. 

1 | | | *66. I like my teacher because he (she) is understanding when things go wrong. 

I I 1 \ Q 67^ Ifl had a problem outside of school I could go to my teacher for help. r . 

I I 1 | v 68. My teacher cares about tKe feelings of the pupils in his < her) class. 

. 1 | . | ' | 69. My teacher doesn't care what happens to me outside.of s^hojolT 

1 | 1 | 70. Myleacher is usually grouchy in class; „ 

1 I. . 1 • | 71. I have my own group of friends at school. /. 

| | |~1 72. I like to work with other children on class projects. ' V 

1 J \ I 73. Learning new things is not very much fun. 

| | | | 74. When my school work is hard 1 don't feel like doing it. 

. | I I I 75. I don't do ver>' much reading on my own. 

| | | | 76. Almost everything I learn in school is dull. 

.. | . | | | 77. I don't care what scpreslget on' my school work. 

| | | | 78. I would rather do almost anything else than study. 

I 'l l | 79. I'm very happy when I'm at school. :>> • 

r^n rn so. r 

" I I 11 : 8i.. I don*( like school because it's too much work. 

- \ I : I I 82. j have too much free time at home, 
i CZZl CEZl 'W/\TO(B* school day is tw> long/ ••>?..* "• - 

| | | | 84c I'm ready for the school day 

" | | □ 85: "I forget a lot of my lessons by Monday: % ~ : ~~ t~-"-~"' 

| | | f ijR My teacher spends enough time for me to learn the lessons. " « 

. : ; • ' - '-■ ■■(■ ■ ■ ^ . v 

p> I I ; P7X . 87. ; I have good attendance: V. • v'^ftr:-" ' Vv;v-/ : - ■: 

1 I 1' •■'•■ V: I 38- [Idaydream'a lot in cJass: : ; ^^li^ %rj\ ' - {'/V; J 

• | r- 1 I I 89. I get real tired in school. 

90. There is enough time to do my schoolwork. 



School Sentiment Index ; V> . :'. i^;} 

Secondary Level Teacher Instructions 

Each of the 358 Students (7-12) ; 332 returned (93%) 
All Students in a Comparable District 

The School Sentiment Index consists of 82 statements regarding 
various aspects of school, to which students respond by indicating either 
strong agreement, agreement , disagreement or strong disagreement to each ... 
This, inventory directly measures students ' attitudes toward school .V ^ 

The School Sentiment Index is to be completed by I ea 
grades 7-12 on r Apr 13 during one class period . The inventory normally • r ; 
takes from 20 to 30 minutes to complete . Each istiaderi^; will ne^d 
lead pencil 3 and an answer sheet. Before beginning the invehtory^K directions; 
to the students should be given orally. Be sure that students; clearly? - 
understand the procedure for completing the survey. Discourage students 
from asking questions regarding subtle interpretations of the s tatements i" ;.V> 
At the conclusion of the survey period f have students collect; all ^ansi|^:;:l^v 
sheets and place them in the envelope provided. This envelope ^ 
sealed and immediately given to your principal ; Thank you for your 
cooperation in this; matter . .. 

'• "Directions "\ " ■■■ " ■ 



This is a survey about you and your school. It is not a test. There 
are no right or wrong answers. The important thing is to answer each 7 ; 
.item, honestly, how you .feel.- . ". '. '•" ■ : ' ;-:i : ;- ; :^.V" 

-You -w til no t be - gr ad ed . — Do -no t - put-y our _name_on_t^ 



ono will know how you individually answered the questions. 



mo 



Use a #2 pencil to complete each of the questions;. ; Put. a;dark:; v: 
ma*k in the box which best reflects your feelings — whether ^you strongly 
• agree, agree, disagree-, — or-strongly-disagree with- 

Mark only one choice per statement. Erase mistakes carefully and •:; 
■completely.^ \, : V-^\o 

Once you begin work I will not be able to help or an^er i ^*^ions ; !; 
You will have about one-half hour to complete the survey, but don !tj rush. 
1 1 11 give you plenty of time . Does anyone have any questions about.hpw 
to complete the sujarfey? i : 

Please begin. * 



-i — ^x- 
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, ■;•"•■«* ' V. Secondary .".Level -Vy 5 .: *' ', ' : ■ ' ■ : _ . ■■''. : . '/::yKy-C^;;'^;^^ 

■•■ ^ '• • ,-' •'.'.■V- •/' . /.; .* -• :. : \'".. :: -; ^~ : Jfs J- ! J . . -/ 

TTjis is a survey about you and your school. It is not a test- There- are; no- right, or wrong answers. The : 
important thing is to answer ' honestly how yp your riarne ° n ^ 

the survey. Using a .#2 pencil; put a dark ™ 
^strongly agree, agree, disagree, or st rongly-disagree~with-what^is-saidT-Mark^nly~one-choice-per • 
statement. Carefully erase mistakes. , \ y V.- . 7> 



[~| • p~| ; 1 . : Most of my teachers try to explain to me why I deserve the grades I earn^pn assignments and^testsV^ 

p~1 (33 R 2. I do my best in school because I will get ahead in the world with a good ' education. ; ; 

[~] [~] [~] | | 3. Most of my teachers seem interested in the things I do outside of school. 7 

(~l EH EH EH 4. Each morning I look forward to coming to school. - I - , r 

I I EH I I •• I 1 5. My school has too many rules. • \ 

[~~~| [~| I 1 6. Most of my teachers do not allow students much choice in what they study in class. : 

I I rn I I I I 7. I often feel rushed and nervous at school. ' C ' ' \- : ^'^i:.^tt 

r~| EH EH 8. — ^lost^fTnyTeachers give assignments that are too difficult. • ../ v. 

|7H I 1 j I I I 9 Students here are not as friendly as in other schools. * ; v : ^; > 

|~1 [~| [~| [7~| 10. Most of my teachers try to make their subjects; interesting to me. ^/ 

PI r~l F1 I I 11. I hate having to dp homework. ; ^ ^ X''^X^i^^&&^ 

\~~~~] EH. EH EH* 12':' My teachers are interested in what I have to say. 'i'f?}^*'^ 

p~| [~| EHM I 13, It is; clear to me why I shouldn't drop out of school. : \ : : 'lrv 

[yT| EH [~n EH 14. . ' This school is run like, a prison/ ' XV" '-. S; '.-S; Xfv' yX/y Vy ' vV >• 

ED FH ED ED 15 In most of my classes. I have the opportunity to. choose assignments which are interesting to me. ; ;> 

ED ^ED F~l F~1 16. I have signed up for a subject just . because it seemed like it would be interesting^ j i - ^ : v 

ED ED* ED ED 17 Most of my teachers give assignments that are just '-bitipwr^ 

ED *ED ED ED 18 - 1 enjoy working on^class projects with other students: ■/-'^^f^/S 

ED ED ED CD 19 Most of my teachers really like their subjects. -'^ ■ ;v ! • / 

ED ED ED ED 20 - 1 would rather play a game that 1 already know than learn a hew one; V 

ED HP (~1 f~l 21. Most of my teachers seem personally concerned with me. - 

ED r~1 F~l l~l 22. I enjoy learning in school more than learning oh my own. \ '\- 

ED ED ED ED 23.^ 'I don't usually enjby working on puzzles and trying to solve difficult problems. . ' / • 

' ED PD ED ED 24. I think there is too: much pressure in school. > 

ED ED V ED 25^ Most of my teachers will accept suggestions from their students. ; ; 

X r~H EH ED ED 26. ScliObl is a good place for making; friends. ? v ; 

ED ED- E 

kl^l^r^^E^I ED 28.> Most of my teachers • don jitry -very hard to understand young people. 

^ ED EID ED CD 2 ?- Skipping scHool whenever J can doesn't really bother me. . : * ^ \ 

K ED ED - ED ED I f« nd it difficult ; to start: working on my assignments until tney are almost due, ' ■ : 1 : S 

ED . ElD ED (~1 31- ' .I'm .very, interested in what goes on at this school. i\ . V } 

R?1 : ED ^F""1 32. Most of the decisions in, my class are made ly the teachers, 

il ED J E3 ED ' Ell 33 - ^ teachers ask me to memorize too many facts. _ 

I | ~ QT] □ ^ED 34*. There are other reasons, for going to school besides just learning. 

^ EDi ED ED 'ED 35 There are important subjects not taught in school now which I would be interested in taking 
? | I [7T] j I 36. Students have voice in determining^how' this schooi is run. J, 4 2 



£vj I I I l : l I - 37. Most of my teachers have encouraged me to think for myself. : , , 

mm^'^: [7^1 • p^H >fTl ■ F~l 38.. I think 'most of mv teachers a^faiV(tb'^ •> 'V; '<•-'*. 

! lyl ?: ; N HI I I I 39: • I generally try ' to get involved ' in many ^school act i vities. ' : ' *\ ~ . • 



mm 

mi . 



I I F 1:1 I l~l 40. Most of my teachers give me some idea of what will be on their tests. 

f~l : l~1 T~l I I 41. I really like- m ost of the kids at rthis school. t 

i ED I :V ' \ 'y I ' I 42:; ; , My teachers don't allow me tb: be as "■; creatiye i as I (am abfe^to be/ V ^ • ^ 



.7 .-fv ' 



TTT Fil l I I I I I ^3. Most of my teachers. do I not recognize, my right to a different opinion. ' " 7 

I H I I I I r I 44.. It would be difficult to get the most popular kids in school to include those who aren't as popular, , 



mm: 



I I I -1 7 1 I I I : 45. \ Even if I wanted to join certain groups ihere ; at school; I j^ 



H I \- r~~1 I I I F^l - 46: I enjoy talking; to^m^ 



v "(Zli] I I r^l I I 47. Most of my teacher? are critical of. the way young people dress, or talk/ • ^ 



mm 



ii 



I J I F~1v| I y' r^ '.-'^g^V/'Inj order to win an office at this schopl >^UVe- got-^to be in the^ right ^wd^£ 

I I I I I I P^l 49. :, Many- of my teachers frequently show a lack of preparation! ^ '': r . 

I I ri l l I I 50. It isn't difilcult for-a new student to find: friends herel' ^ - ; ' i. : ^ 

% I I . I .1 I I I I ■'"•51'. ; Many of my teachers could be trusted if I discussed a personal problem with them. v; 

^ I I I I \ I I I I 52. My favorite classes; regardless of subject, are those in which I learn tlie most. 

: 1 I I I : I I I I 53. School is important to me because I find many of the things I learn are useful outside of school; 

I I r~1 I I I I 54. School is jus^ a place to keep kids off the street. : -":V'";i" • ' : ; -;'^' : ' 

T~l HI □ □ ' 55. Our school is so large, I often feel lost in the crowd. ' 

I I I I III I 56. I usually get the grade I , deserve in a class. • • • ^.^ys':;-;';"^. 

Fl ; |~1 PH l~l 5?. Teachers are usually the friendliest with the bright students. •.: ; ' ••' A ;^;v;5^f:0 

I im I I n 58. I try to do good work in my classes, because : you never know when ';the/infpnnation'wni .be sefn 1 ".^ 

• G3 CD E3 O 59. Most of my teachers are still fair with me as 'a person even when Yve: done poorly on my J school work. J • 
I I I I I - I I T 60. There are enough different groups here at schooj^ for any type of students io • find friehdsv: : - \ :: r -'r<m^ 

I I I I I I I I 61. Most of my teachecs make it clear about how much the stu dents, can : "get va^ 

CZD JZI1 CH I I 6 2. I enjoy the social life here. , . ' - b i 

( I m i I I I 63. Everyone knows who the real losers in this school are. 

• I ; I % r~l I I • 1 I 64. ;: There are many closed, groups of studehfs here. . y:^.'''^:^-\ : ^t-.;. x ! S < 'mt-^m^'mmmH:^ 



w&$mi 

1 II II I I I 65. Most of my teachers; like i working 'with. ^ young people. ! ^Vv : \' :7 .v v -. ' : • 



mm 

ill 



I • I I I \ J I I 66. Sometimes I just can't put a book down until I'm finished with it. * 

n f~l I I T~1 {67. Most of my teachers are too concerned with ; discipline sometimes. ; ; , ; v./ : • : ; 7 i ; 

I I I I I I F~l 68. It is difficult for me to see my education as a stepping stone to future success. . . v . tf 

I I , I I 1 I 69. At school, other people. really care about me.: ° ^ 

EH? O; ED - E3 70^ vif I thought I could : win, I*d like to run for an elected student body 'office. "S ->V ■ ' 

0 O ED CD 7i, . Most of my teachers will discuss anfjTchanges ^rnade to my grade. .. v 

1 -- I I \ : \ -A I I . .72. Most of my teachers just don't care about students if- they're not going to college. 



s^M& EDrcEEIx EMt m^ 73. f. yi ^uaiiy never do more, school work' than just what is assigned. (l i ^ r 

V I II I M - I r^l 74. Most of the ^ teachers at my school :cannot control dieir classes.*. ^ 

' : v : 

mi 



\ Ep ;■■ CZI gE3:V- GEI/'TS.' It is possible to be ; popular in school r and alsjojbe^akj^ 
I I I"""""] I I I I 76. Xunch time at school is not iun - v 



CZ] I I I I I I 77; Many of my teachers are often impatient. » /<< * ' ^' 

C3 ? E 



Fv?1 ^F^l fWl ^■l^^.79.'-^Mariv. : of^mv-teachers; have ^pets.^ 



m I I I I- F^l 80. Most of mv- teachers often waste too much time explaining things, 

K r—i r—t r—t r^i ' ' 

— > I I -' 1 /81. Occasionally I have discovered :things on my own that were related to some of\my school subjects. 

l~1 I I I I I I 82. If school were more related to the skills 111 need after I graduate, I might be more interested. , J • ^T^m 



Teacher Performance Fating Scale ■ •'< :r 

Random Sample of 35 Teachers : v 

r These ratings provide numerical estimates of a variety of behavior , ' 
characteristics, and activities related to the organization and management 
6f classroom behavior and instruction . TJje scales are ;meant to proviifle a s. 
comprehensive numerical profile of a ^classroom. 

Ratings; are made on a 5-jpoint scales. Usua 
defined, as follows: : -..;" : /V- V' ;: '',;.v" ;r /' 

5 The behavior is exhibited frequently or the description 
is highly characteristic of the teacher. . "-y^. 



The behavior is exhibited moderately or the description 
is moderately characteristic of the teacher. 



The behavior occurs occasionally or the description is 
somewhat characteristic of the teacher. 

The behavior is exhibited rarely or the description 
is not very characteristic of the teacher; 

The behavior never occurs or is not at all characteristic. 



How to Use the Scales / 

At the end of an observation period, the observer uses the Classroom 
Rating Scale to summarize his/her judgments of each of the items on 
the Rating Scale. Ratings of each scale should be made independently—the 
fact that a teacher is rated high on one scale does not mean that the score 



will be high* on other items. Judgments should be based only on the 
observation period t hat day , not" impressions formed from prior observations. 



Descriptions of Each RatingScale/ 



Instructional Management 



la. Describes objectives clearly; Has the teadherlindi^arbed t 
pujrpose of the lesson or what students are /tovlearn?,; Jiook* 
for evidence of this in material s given tol student sV^bbjectives 
written board i or statements from teach 
or gumming up a lesson • 

lb. Materials are ready. Materials are available iri sufficient 
qua At it y . : Rat e a 5 if materials are always ready bh Mail- 
occasions during the observation . Rate/ a ;1 if the tieacher 
. continuously runs out and spends time locating them and 
getting them into students \ hands. 

lc . Clear] directions f or^assignments or activities . Indication 
of clfear directions can be found by noting whether there are 
step-By-step instructions given by OTie teaicher and repeated 
by the students. Directions are c3year if students go right 
to work without confusion. 

Id. Staff development activities inf^ence planning . Teacher- 
made plans show evidence of beiry^ influenced by staff 
development activities. 

le. Staff development activities influence instruction . Teacher ' s 
instruction in the classroom/gives evidence of being 
influenced by staff devielopinent activities. 

If. Assignments or activities for different students. ; Excluding 
> reading instruction ; ratfe; the degree to which :; the^ : teacherA';-;'^":;;^ 
provides f pr indiyidijfd differences in aptitudesV 

1 = All pupiafs do the same assignment. 

2 = Som^provislon (optional extra; work) 



_Modefate^£rov^ 

finish the basic assignment ):•'.•'.. :;' 

4 = Considerable provision (individual and ; group • 

. / -projects;; for dif f erent students) v- f >;^j^l/^ 

.5 - Great Attention to individiaal d 

v extensive use of stiadent contracts, ' work groups) 



lg^( Appropriate pac ing^of . the 1 es son . Les sons and r activities 
^ to end . Lessons flow ; is 

not interrupted. Once the assignment is given students 
proceed to work without frequent starts, and'; stpps^ 
Adeq uate time is provided for all parts of ^the_JLes son . ; " : ' 

lh. Monitors student understanding . The teacher actively 
seeks l n f P^ation ^ 

lesson :explanatibn or - seatwor k .sA;:Teacher;.^ayH. j^est ion^:l::--/- : 
students/ use; quick drills/, show- of: - : Hands / ;^ic^er 
circulates widely duri rig ; >seatwork checking /student w 

Work standards are clear . ; The quality of J sti^ent ;wbrk/t 
with respec^r^o^erf ormance , and to effort, are conveyed , 
to students. Students know what is expected of them 
(e.g. /teacher may have a display showing the correct 
heading for papers .); '■ ■■^/■'^ 

Consistently enforces work standards . Teacher does not; 
accept performance below the set. standard. Poor quality 
work may be refused "or returned for the student to redo. 
All students are expected' to work to their capacity .v ^ , • 
Teacher does not'give^up on or ignore one child or 
a subgroup of the class. r 'l\. ''Vv-"A : ' 

Conduct smooth concept transiting /PMrVifir maicpg 
transition from one concept to ^mother with a minimum 
of student confusion and/or disruption • 

Rules and Procedures 

2a. Appropriate general procedures . These procedures are; those 
' .;■ , which include bathroom use , coming, and ; going from ■we:^6d^' 9 ,-{-:. 

lining up, opening and ^closing activities, using materials ^ 
and supplies, level of noise in the room during different 
activities, movement around the room. ; ' ; . 

1 ' = Many areas have no procedures or rules cr/ancjh 
they are not; appropriate. 

% '+'.': 4 --. 3 = Procedures are evident, but they are inefficient" 

or poor. * 

5 = Adequate procedures are present in all relevant 
■ areas of the room. 



Ik. 



2b. Efficient small group procedures. These includ^ going and 
coming from the group area, obtaining or bringing needed 
materials , handling come-iips and other iriternaptionsV ^ 
procedures for out-of -group students , and student response 

- or_ques.tibiLJ5ignals^_ • - ■ ■'-•>' ■ ' ;' '' 



(Use the same scale as 2a.) 

2c . Suitable routines for assigning, checking, and collecting work. 
Assignments are given clearly; procedures f oar c 
and maintaining a record of assignments and for handling ^ 
previously absent students are established. Checking % \ ;:« ':[.;] 
routines (passing papers, marking correct or incorrect 
answers, time use) are appropriate. Procedures for collecting 
and returning daily work are established. ~ 



Meeting Student Concerns 

3a. Attention spans considered in lessons ,. Activities are paced 
so that students do not sit inactive for long periods. Also, 
note the use of occasional rest breaks and variation in 
x^teaching style to arouse interest or attention. 

3b. Degree of student success . Students are able to perform 

. th<* tasks, complete the assignments,, and engage in activities . 

5 = All students succeed in all observed activities. 

^4 = High student success, but an occasional student 
may fail to make progress or "to complete work. 

3 . = Moderate to high student success, but several • 
■ students fail. I j,. 

2 « Moderate to low student success, with occasional 
high failure rates. 

1 = Low student success and prevalent student failure. 
As many as half the class is frequently unsuccessful. 

3c. Activities related to student interests or background . Teacher 
makes references to or draws relationships between the content 
being studied and a spec ts of students 1 lives or^ interests; 
Thereis evidence for this whe students make contribu 
v. ; to class activiti es drawn from their own experiences and lives. 




Managing Pupil Behavior 

4 a. \ Rewards appropriate performance . This refers to actual 
student accomplishment. Reinforcement can include 

:;. nonperfuiictory teacher praise, approval^recc^nit-ioi>r^i^pl^ys^ 
of good work/ privileges, tokens check marks, pats-qn-the-back 

etc*' ' • " '* 

4b. Consistency in managing behavior . How predictable is the 

teacher's response to appropriate and inappropriate behavior? 

5 ■» Teacher is highly consistent. Approved behavior 
is the same for all tasks and all students. 

4 = Teacher is usually consistent. Only an occasional 
variation or bending of the rules for the most part. 

There is some inconsistency, maybe limited to a single, 
area such as allowing students to call out when 
there is a rule against \it. 



3 = 



c Moderately inconsistent. \ Students are never quite 
sure what* the vteacher's reaction will N be to 
misbehavior. 



1 = Highly inconsistent. Teacher frequently allows 
s a \behavior oh one occasion and disapproves of 
it at another time. 

■■ . : v -..v v\--. ; : -=v - ■ ;.-\v\.v.-.v, ; 

4c « Effective monitoring .* | This is^the degree to which the teacher 
is aware of. the behavior in^the classi ;\ This skill requires w 
visual scanning and alertness; the teacher ^avoids becoming k J 
engrossed iti an activity with a single v student or a group ^ 
of students. Teacher \sees mlsbehavioV when H.t occurs rather ,~\ 
than detecting a problem only after ithas escalated into' 
'a visible incident. \ Vv " '" \ -'V ■ • ' " i : " . 

- \ , ■ V . . ■ ■ v---\ • : 

Efficient^transitions between activities ^ This is the 'degree 
to which students move from one \activity to another without » 
disruptions or undue noise. 1 \ 

5 = Smooth, efficient transitions with good studfent 

. cooperation, x \ \ . \ .;" '.: ; « v ■ #: . 1 

1 ■ « Usually there are overly long transitions , ''wasted 

time between activities , 'poor- student\cpoperatipn . — — 



5. Classroom Climate 

5a. Task-oriented focus . The students and teacher work together 
toward the accomplishment of* activities and assignments. 
The teacher emphasizes the .importance of learning the content 
_ and sJcill^of^tl^ - c^r^ cooperate "wi'tlf^a"" 

• willingness to do school work. " 

5b. Relaxed , pleasant atmosphere . Teacher and students have 
developed a rapport and get along nicely. . There is an 
absence of friction or antagonism. Behavior is friendly 
* and courteous. 

5c. Listening skills . These are , skills and behaviors the/ 
teacher uses that encourage students to talk Qut their 
feelings or problems. Theteacher indicates an acceptance 
/ ^ of students' feelings (e.g., Would you like to. talk more 
/ about it? You seem upset, do you want to tell me about 
. it?) . 

5d. Expresses feelings . The teacher states how he/she feels ; 
about certain behaviors or activities in interaction with 
students. These expressions of feelings can be positive 
' or negative and can .Include such statements as "lam 
happy, sad, annoyed, upset, pleased..." This may occur., 
during class discussions, behavior management situations, 
or when any aspect of student behavior or class activities 
are being discussed. It is important vtfeat the teacher's' 
expression of feelings not place students in a vulnerable 
position (e.g., a teacher who continually responds to 
misbehavior by telling students how. angry he/she is, 
using this as a tool rather than a sincere expression 
of feeling). A high rating on this scale- should be 
? jgiven if expression of feelings appears to be a clear * 

and direct attempt to inform students about how he/she 
feels about some aspect of their behavior. 




CLASSROOM RATING' SCALE 



Teacher # 



Na. of Students 



School # 
Observer 



1. Instructional Management 



5 4-3 2 1 

5 4 3 2 1 

5 4. 3 2 1 

5 4 ^3 2 1 

5 4 '.3 2 I 

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 A 

5 4,. 3 2 1 

5 4 3 2 1 

5 4 3 2 1 



a. Describes objectives 
clearly 

b. Materials are. ready 

c. Clear directions 
for assignments 

d. Staff development 
influences plans 

e. Staff development 
influences instruction 

f . Assignments for 
different students 

9- Appropriate pacing 
of lessons 

h. Monitors student 
understanding 

i . Clear work 
standards 

j. Consistently enforces 
work standards 

k. Makes smooth concept 
transitions 



2. 
5 

5 

5 



3. 



Rules and Procedures 

4 3 2 1 a. Appropriate general 
procedures 

4 3 '2 1 b. Efficient small 
group procedures 

4 3 2 1 c. Suitable routines for 

assigning, checking and 
collecting work 

• Meeting Student Concerns 

4 — 3— 2—1 



a. ~Attention~:spans 

considered in lessons 

5 4 3 2 1 b. Degree of 

student success 

5 4 3 2 1 c. Activities related 

to student interests 
or background 



Date 
Page 



a •m«/p«m« 



of 



4. 

5 

5 
5 
5 

•5. 
5 

5 
5 
5 



Managing Pupil Behavior 
4 3 2 1 



4 
4 
4 



3 
3 
3 



2 
2 
2 



1 
1 
1 



a. « Rewards appropriate 
performance '';:f|! 

b. Consistency in'Y^-f^ 
managing behavior 

c . * Effective 

monitoring 

~d. Efficient transition 
between activities! 
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Classroom Cli mate 
4 3 2 1 a 



4 3 2 1 
4 3 2 1 



b. 

c. 



Task-oriented 
focus 

Relaxed v 
Listening skills 



4 3 2 1 d. Expresses 
feelings 



. ■ *• A M 

■-m 
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. • , ^ Random Sampling of Teachers for Observation «, . 

Up to ten teachers will be obseryed throughout -the school year. If 

■ * ' . . '+ . . ." * " \ ; ■ 

•your building has ten or less classroom teachers, yqu will observe each 

Tteacher. If your building lias eleven or more classroom teaqhers, you will 

* • 

need to randomly select ten of these teachers. Select teachers at random 

. . .v 1, ? . .. 

by placing- each of their names in £ hat and blindly drawing the faarst ten 
names. You will observe the^se same teachers three times during the 

ft s* . * - - ' 

school year-- once in December, once in February, and* once in April, 

p • ■ . • * . <*• 

You will also need to randomly select a 50-minute time interval. 

* ) ■ - " % 

during which you will observe the classroom tear hers. These intervals 

should contain the^same teachers, and students, but may involve a number $ 

of different instructional activities. In some instances at the elementary 

level, two 25-minute blocks may be necessary because of the short duration 

of the class. Divide the school day into 5Q?-min\i% blocks of instruction 

across the top. of a page' anj3 list your teachers to be observed down J:he 

side of the page. Cross out .those cells in which individual teachers have 

preparation or other noninstructional duties. Then number earh of the open 

cells and select one cell, per teacher by having someone randomly call out 

numbers to you — "Pick a number^ between :one and seventeen. . . " Continue to 

- • * • 

select cells until you have selected one observation interval fOr each 



teacher as- shown on the following page. 
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Interval 



Teacher 8:10-9:00 9:10-10:00 10:10-11:00 11:10-12:00 12:10-1:00 1:10-2:00 



.A 

' B 
C 

D 

E 

F 

G 

H 

I 

J 



PREP 
PREP 

Q 

13 
17 
21 

• 29 
33 
-37 



. ' 1 

5— 

10 
PREP 
PREP 

26 
30 

38 



2 

6- 



PREP 

14 

18 
PREP 

27 

35 
39 



LUNCH 
— — LUNGH- 
. LUNCH 

©- 

19 

23 
LUNCH 
LUNCH 
> 36 
LUNCH 



0 



11 
LUNCH 
LUNCH 
LUNCH f 
PREP 
> PREP 
LUNCH . 



4 

8 
12 
16 

'(g) 

24 

28 

32 
PREP 
PREP 



These will represent the time intervals during which you will observe 
the classroom teacher each of the three observation intervals. When conducting 

v 

• f 

the second and third observations, DO NOT REVIEW THE PRECEEDING OBSERVATION 
RATINGS. Each observation must be independent from the other observations. 
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APPENDIX G 
Special Educator Su^ve^ 
A Special Note for Special Educators (Each of the 11 staff responded) 

The four-day school week schedule may have an influence upon the quality 

* ■ *— 

or nature of the special education program for exceptional children in the 
District. The effects of the new schedule might be positive, negative or 
nonexistant. We would like your comments and observations concerning the. 
impact of the four-day week upon the education of the District's handicapped 



children. 



Circle the degree to which 
the new f our-day school week 
schedule has had a: 
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Comments 



1 . Provide a balance of cognitive , 
effective, and psychomotor 
learning activities. 

2. Student loss of knowledge/skill 
over the weekend,. 

3. Student fatigue during the 
school day. 

4. Interruption of student behavior 
reinforcement schedules. 

5. Length and intensity of repetition 
and drill activities. 

6. . Opportunity for community-based, 

mainstreaming activities. 

7. Scheduling assessment and child 
study team meetings with teacher 
and parents. 

8. Scheduling educational resource 
center services to schools. 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+1 



+1 



+1 
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+1 



+1 



+1 



+1 



-1 



-1 



-1 



-1 



-1 



-1 



-1 



-1 



-2 



-2 



-2 



-2 



-2 



-2 



-2 



-2 



J^ace - ycmj^oii^leted survey in . t^ marked STAFF SURVEYS -located- at - t he- 

school office reception area. Please return the survey no later than April 13. 



Thank you for .your cooperation . 



APPENDIX H ' 
Staff Survey ' . ., . 

Sheridan County School District Number One West 
Alternative School Schedule 
School Staff Survey 

".Census 'of • All 73 staff; all returned (100%) 
During the 1982-83 school year, the District has tried a new way of 
Conducting classes. Instead of having school five days each week , longer 
classes are taught four days each week with Fridays to be used for students 1 
extracurricular activities, parent-teacher conferences and teacher inservice. 
It was hoped that this new schedule would improve the quality of education 
for students, Thej^urpose of this survey is to collect your ideas and 
opinions to help determine if the four-day school week schedule has or has 
not improved the quality of education. Your individual answers to the. survey 
will remain anonymous, but will be combined with others to help school board 
members decide whether or not to continue this new schedule. 

The School Staff Survey consists of three parts and is for everyone 
who works in the school, but does not teach, classes. Teachers were given 
another survey. The first part looks at the effects of the new schedule 
upon your work as a member of the school staff. The second part deals -with • 
the impact of the four-day school week on out-of-*school activities. The 
final part asks f o^ your overall comment „ and suggestions about the four-day 

r v/ 

school week alternative schedule. 



J 



Place your completed ^uryey ii> the envelope marked STAFF SURVEYS located at 
the school office reception area. Please return the survey no later than 
April 13*. Thank you for your cooperation. 



I. St, 



Performance 



Work at school includes a wide range of jobs which we must <3p to keep 
school operating smoothly. This section looks at the effects of the 
four-day school week schedule on how well we ^ our jobs. Consider 
the work which you currently iflo as a school employee. , 
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Circle the effects which the new 
four-day school week has had 

u^Jwii . wilts, luxxuwxny • 


Very Good 


Slightly Gooc 


Not Much Difi 


Slightly Bad 


Very Dad 


| Don't Know 


•.■;•'*';■ '//j'.v.ti 


















1. Doing routine tasks on time. 


+2 


+1 


0 


-1 


-2 


? 




2. Doing routine tasks well. 


+2 


+1 


0 


-1 


-2 


? 


t " :.' r '; 
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3. Planning, for tasks to be done. 


+2 


+1 


0 


-i 


-2 


? 
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+2 


+1 


0 


-i 


-2 
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3. jjo ing loiiowup on your own. 


+2 


+1 


o 


-i 


-2 


? 

) 




6. Working with other staff. 


+2 


+1 


p 


-l 


-2 


? 




7. Doing special tasks as they 
are needed. 


+2 


+1 


0 


-l 


-2 


? 


• ' ' . . ' ■ • .V • . 


,8. Having a sense of pride and 
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XII LC1C3 \m Mil jUUl JUJJ * 


+2 


+1 


0 


-i 


-2 
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9. Trying new ways of doing 

VOU1T WO*"lc - 


+2 


+1 


0 


-l 


-2 
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+2 


+1 


0 


-l 


-2 
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11. Having enough time to do all 
ox your. wuiK wexx. 


+2 


+1 

• 


0 


-l 


-2, 


? 




12. Feeling like a team member of 
the school. 


+2 


+i 


0 


-l 


-2 


? 




13. Liking your work. 


+2 


+i 


0 


.# 


-2 


? 
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14. Suffering, from stress and 
fatigue. 


+2 


+i 


o • 


-1 


-2 


? 




15* Being bored with your work. J 


+2 


+i 


0 


-1 


-2- 


? 
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16. .Making valuable changes to 
the school. 


+2 


+1 


0 


-I 


-2 
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If. Out-of-School Activities 



Another result of the four-day school week alternative schedule is to 
change the time which we have away from school • This section asks 
you to rate and comment upon the effects of the new schedule upon 
your out-of-*school activities. 



Circle the effects? which the new 
four-day school week has had 
upon the following: 



1. Time for you to plan and do 
• personal activities. 

»'•'_•■ 

2. Time for you to plan for 
work at. school. 

3. Time for you to participate 
in the school 9 s 

■• , extracurricular activities. 

4r Time 1 for you to develop closer 
ties with family and 
friends. . 

5. Time for you to meet and work 
.with other school staff. 

6. Time for you to get a second 
job. 

7. Time for you to do community 
projects. - 

8. Time for rest and renewal 
to prevent "burn-out. " 



■r 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



+2 



H 



+1 



+1 



+1 



+1 



+1 



+ 1 



+1 



+1 



•H 

a 

•8 
£ 

O 
2 



10 

s 



4J 

H 

W 



-1 



-1 



-1 



-1 



-1 



-1 



-1 



-1 



ft 



-2 



-2 



-2 



-2 



-2 



-2 



-2 



-2 



Comments 



III. Conclud i ng Comments 

I "The final part of the survey deals with your overall id^as and opinions 
about the four-day school week, ' You have now tried the four-day school week 
schedule for nearly a, year. Based upon your own experiences with this new 
schedule, what would you recommend to the Sheridan County School District 
Number One West Board: ' 

[ ] a) Discontinue the four-day school week schedule for the 
reasons below and return to the traditional schedule. 

| | b) Continue the four-day school week schedule as 
currently designed for the reasons below. 

[ | c) Continue with modifications the four-day school 
Comments: 
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